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How many of you work primarily...

e with students and their families?

e as school administrators?

* at the district level? R ¥ “‘"’7:’\‘
* at the state level? “ ‘ ﬂ | iﬂ;

e with none of the above?
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How many of you have...
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* just started your first full year of PBIS implementation?
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ementing
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PBIS for up to 5 years?

PBIS for up to 10 years?

ementing PBIS for more than 10 years?

* just been thinking about it and want to phone a friend?
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Goals for Today

1) Share WHAT we have accomplished over the last 21 years

2) Describe WHY we need to establish and sustain SWPBIS with
fidelity to achieve desired outcomes

3) Understand HOW to enhance high quality implementation of PBIS
practices in your school
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o TikTok

PBIS doing 1its
PBIS thang

THE WHAT

Some accomplishments over
the last 20+ years

Florida
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@- Student

@ Home & Comm

@ State Leaders

@ High School

Implementation Networks
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Mission

"Enhance the quality of life of people across the life-span by
promoting evidence-based and effective positive behavior
support to realize socially valid and equitable outcomes for
people, families, schools, agencies, and communities.”

Home About ~ Networks

Conference

Webinars Membership Login

Enhance Quality of Life

FOR'PEOPLE'ACROSS THE LIFE-SPAN

by joining over 1400 researchers, professionals, and family members to promote
evidence-bg‘sed positive behavior support.

\
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Join APBS
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THE ASSOCIATION FOR POSITIVE BEHAVIOR SUPPORT

s

APBS Networks

Find an APBS Network consiting of like-minded
professionals, practitioners, and family members in your
region or a network corresponding to your area of PBS
practice. APBS Networks span the globe, from the U.S.A and
Canada, to Europe, Asia, and Australia.

Conference

APBS' International Conference on Positive Behavior
Support features over 150 oral presentations, posters, pre-
conference and skill-building workshops highlighting
empirical findings, assessment and intervention methods,
current topics, and other aspects of Positive Behavior
Support (PBS)

Webinars

APBS' Live Webinar Series features experts in Positive
Behavior Support presenting in a collaborative online
environment. Registration for webinars is free for APBS
Members, who have access to video recordings of past
webinars in the members' section.



ASSOCIATION FOR POSITIVE BEHAVIOR SUPPORT

For more information, visit;:
www.apbs.org.conference

Skill-Building Workshops on:
March 11 and 14, 2020

Miami, FL

Hyatt Regency Miami


http://www.apbs.org.conference/

National PBIS Center Funded since 1997!

CONTINUATION OF THE OSEPTA-CENTER ON PBIS
2018-2023 j

THANK YOU [

() OREGON

CO-DIRECTORS:

Kent Mcintosh Brandi Simonsen Tim Lewis Heather George
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U.S. Schools Using PBIS 23

states

August 2019 .
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OSEP Technical Assistance Center on PBIS 20718 PBIS Lleadership Forum e « & & & & & »

PBIS: Celebrating Positive & Safe Learning Environments

> ® October 22_23’ 2020 Hilton Chicago, Chicago, IL

Initial through Advanced Implementation

Practices

Practices

PBIS Foundations Classroom Mental Health
Integration
Tier Il Systems & Tier lll Systems & Equity

Applied Evaluation

Juvenile Justice

Special Topics

Early childhood, elementary, middle, high schools, families,

alternative education settings, juvenile justice, mental health

facilities




Expanded PBIS Center Foci over 20+ years

Juvenile
Justice/

Opioid Alternative
all impact families plol Settings
and schools Crisis

Integrated
Mental

Health School
Climate
Restorative

Students L
. Crisis
with Response
Disabilities P

Cultural PBIS School
Context Framework Safety




Local Networks
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TRANNG  LEVELSOF MPLEMENTATION  EVALUATON  SCHOOLS  SUPPORTROLES  HELPFUL INFORMATION

NEPBIS

et Pt B et st St

VERMONT PBIS

WELCOME TO YERMONT PBIS

EVENTS v DISTRICT v  TIER1SCHOOL-WIDE v  ADVANCEDTIERS v CLASSROOMS v  COACHES v TRAINERS v NORTHEAST ADVISORY GROUP  CONTACT US

<< MREY14 & 15,2020

T

SAVE THE DATE

ANNOUNCEMENTS
Quick Links:
2019 Annual VTPBIS Forum - October 10th, Kllington, VT
Ao VIS o
et i Classrooms Tier 1 Advanced Tiers District

2019 Annual Report

Find out more and get started.

it oo phis.org.

LSCI Course - Fall 2019
CPI Training of Trainers at CVU Oct. 15-18!

Graduate Course Sequence: Resiliency-Based, Trauma-
Informed, and Interprofessional Approaches.

'UVM Continuing Ed Opportunity - Azores, Portugal
Inclement Weather Palicy

Hyou'd fie to receive emal updates from VTPBIS, please
contact Anne Dubie.

Find us on Twitter znd Facebook.

PROFESSIONAL DEVELOPMENT CALENDAR

Universal critical features
(practices, data, and
systems) working together to
address equitable outcomes

in the classroom.

LEARN MORE >

Universal school-wide
framework addressing
systems, data, and practices
that combine to support

equitable outcomes for all.

LEARN MORE >

Enhance capacity of the
system to address the
various needs of some
students who require
additional targeted and
individual supports to be
successful in the

environment.

Organized framework across
a district creating a common
vision, with common
outcomes, systems, and data
features supporting effective
and accurate
implementation across

schools.

LEARN MORE > LEARN MORE >

www.nepbis.org
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LOcaI Data 53% of Vermont schools are implementing
(VTPBIS Annual Report (2019) PBIS in 92% of Supervisory

Unions/Supervisory Districts (SU/SDs)

Figure 1. Number of VTPBIS Schools and SU/SDs

P
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5Y07 SY08 SY09 5Y10 SY11 5Y12 5Y13 5Y14 5Y15 5Y16 5Y17 5Y18 5Y19

PBIS Schools 3 28 50 75 104 113 126 128 133 143 155 160 156

SU/SDs 1 14 27 34 42 4 49 50 52 52 54 48 48
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On 2 scale of social .ntﬂ % CSSLEE‘ETO?f
importance

(Horner, Sugai, & Fixsen, 2017)

Targe

Universal

Label behavior...not people

Implementation Framework
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Supporting Important Culturally
Equitable Academic & Social
Behavior Competence

OUTCOMES

Supporting Supporting
Culturally Culturally Valid
Knowledgeable Decision Making

Staff Behavior

PRACTICES

Supporting Culturally Relevant
Evidence-based Interventions
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School Climate

Positive school climate is a

Climate &
Safety .
~.

. - ~ "
protective factor guarding / AN
students against the threat of / \
high-risk behaviors, such as Important m Mental
substance abuse, aggressive Life Skills Wellness
or bullying behaviors, and -
other forms of victimization. AN /

Hr.

School climate involves:

w O O

Help Sense of Positive Sense
Seeking Belonging Relationships of Safety
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: PBI Positive Behavioral - - o - o ’ "
e 'Y Interventions & Supports opics 00 Presentations Puplications Examples ADout
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Getting Started
Tiered Framework
Tier 1

Tier 2

Welcome to the New PBIS ™ _ __zbsitel

FEATURED RESOURCES

; &) PpBis i

P

A

USING OUTCOME | ;
DATA TO IMPLEMENT : Addressing

MULTI-TIERED HIGH SCHOOL PBIS School Climate:

10 Lessons




www.pbisapps.org

2 PBISA OPS App Demos | Find a racuitater or Cooramaer | payvorce  (CEEET I €T

Applications —~ Resources - Community, — Support — About Us —
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LSW ISSuite
-ﬂ I CICO-SWIS Facilitator Certification
il Lisle, IL
ﬂ I 'LPB'S;&\SSGSSI [ Ier_]t October 2 — October 2
N . I-SWIS Facilitator Certification
M1 WPBISEvaluation Liste L

What's New? Latest Videos

6 Duestions Everyone's Asking About Paperless Referrals

These are the top six freguently asked guestions related to paperless




Purpose of the SET

The Schoolwide Evaluation Tool (SET) s designed to assess and evaluate the erifcal features of school-
wide effective behavior support across each academic school year. The SET fesults are used to;

evaluate on-g:

RPN

assess features that are in place,

determine annual goals for school-wide effective behavior support,
ris toward school-wide behavior suppor.

design and revise procedures as needed, and

School-wide Evaluation Tool
(SET

Overview

Information necessary for this assessment tool s gathered through mutiple sources including review of
pemanentproducts, bservatons, and st |

upport from yearto year.

mum of 10) and studen! (irimum of 1) nerviews or

surveys. Ti

e
Somean 1 e scnos 22 e o
productsfscd lov ando ety tme v e ST gt cotector io provien e products and s ap

for g
ot

mormation. The frtsiep s o dentty

ach of the avallable

o parsan it oe

Coranlianca, rviewing the data and scorng he SET averages akes o to hree ho

portunities. caleeting he necessary da

s

~o

S

Discipline handbeok
‘School improvement plan goals

Products to Collect

Social skils instructional materials/ implementation fime line
Behavioral incident summaries or reporis (e.g., office referrals,

suspensians,
Office discipline referral form(s)
Qther information

1 Action Plan for Z o

pulsions)

Using SET Resuits

“The results of the SET vill provi
o started, 2} in the planning phal
a systems approach to school-wi
improvement and sustainabily

School-wide Evaluation Tool ver)
© 2001 Sugsi, Lewis-Paimer, Todd.
Edueational snd Community Suppar}
University of Oregon

Revisad 08-20-05 NKS

PBIS Self-Assessment Survey (SAS)
Assessing and Planning Behavior Support in Schools
Version 3.0
August 2009

Purpose of the Survey

The PBIS Self-Assessment Survey (SAS) is used by school staff for initial and annual
-assessment of effective behavior support systems in their school. The survey examines the
status and need for improvement of four behavior support systems: (a) school-wide discipline
systems, (b) non-classroom management systems (e.g., cafeteria, hallway, playground, (c)
classroom management systems, and (d) systems for individual students engaging in chronic
problem behaviors. Each question in the survey relates to one of the four systems.

Survey results are summarized and used for a variety of purposes including:

annual action planning,

internal decision making,
assessment of change over time,
awareness building of staff, and
team validation

EENSISES

The survey summary is used to develop an action plan for implementing and sustaining
effective behavioral support systems throughout the school (see “Developing a PBIS Annual

Evaluation Measures

"Mv

@ pusz=

SWPBIS Tiered Fidelity Inventory

version 2.1

September 2014

Self-A for TIER 1 MTSS
for School, LEA, and SEA Teams

Purpose

This brief self-assessment allows multi-tiered systems of support (MTSS) leadership
teams to rate status of research-validated features most likely to enhance sustainability
of Tier 1 MTSS systems while they build capacity to implement systems at Tiers 2 and
3. MTSS leadership teams use their results to develop sustainability action plans.

Intended Users

o School Leadership Teams complete the School section to enhance the

sustainability of their school systems.

o Local Education Agency (LEA) Teams complete the District section to
enhance their district systems and use the Schools section to guide support of
their schools.

State Education Agency (SEA) Teams complete the State section to enhance
their state systems and use the District section guide to support of their districts.

o

Alternative Tools

School teams seeking a more in-depth tool may wish to complete the SUBSIST

Checklist. LEA and SEA teams seeking a more in-depth tool may wish to complete the
ion Blueprint Self:

Guidelines for Use
= Complete self-assessment at least annually as a leadership team using agreed-
upon decision making rules.
= Based on results, develop measurable and actionable steps for high priority
areas, including timelines and individuals responsible

Action Plan’) Date Team Level School _LEA___SEA
Team i
Conducting the SAS
PBIS Team Implementation Checklist (TIC 3.1) %
o - ‘Who completes the survey?
‘This checklist is designed to be completed by the PBIS Team once a quarter to monitor activities
PBIS in 2 school. The team should complete the Action Plan at the same time to track items that Initally, the entire staff in a school complefes the SAS_In sybsaaienf vears and as an Instructions
Started items. ©on-going assessment and planning tool, thi 1. Identify the extent to which each feature is fully in place, partially in place, or not
- - T " = 5 in place.
School: Coach: Date of Report « Al staff at a staff meeting Sechool-wide Benchmarks of Quality: SCORING FORM| Mpooe B Baren. S Bbr L_Geor School-wide PBIS Tiered Fidelity Inventory ) CI;"de =
District County State « Individuals from a represental ame: Drsmet. | tive Behavioral Lntervestions znd Suppor] Walldhrough Tool year. thatis, i September 2017
Person Completing Report: + Team member.led focus gro B . Interview and Observation Form have the grea
PBIS Team Members Wh d how often should th B 3. Add each cirs
en and how often should the survey - School WHEN a1e . . .3 1e
Complete & submit to coach quastery. STEP 1: Coach uses the Scoring Guide to detenuine appropriate poin vakue. Circle ONLY ONE e e bl e s Facility-Wide Tiered Fidelity Inventory (FW-TFI)
Status: A= Achicyed, I= In Progress, N= Not Yet Started Since survey resuls are used for dd | cpp ) s e yorur tea's most Write the i cobum e s ol Diowice, Metniosh K 017, sud) (Facility-wide Positive Behavior Interventions and Supports for 24/7 Delivery Models)
Date: in the area for effective behavior suppor, (in place++, needs improvement +, ar not in place - ). I there is a tie, repont ﬁm higher Pre Post Data collector Behavioral Inlerventions
endortne of the school year. o Schook-wide Expactations Mame of Schookwids version 0.1 [WORKING DRAFT*]
ESTABLISH COMMITMENT STEF 3: m;mluummnmmmﬁammmmmmn 1
Document the discrepancies an. page 3.
1. Administrator’s Support & Active Involvement il . TEF: [TEs 2 MName of System:
« Admin attends PBIS meetings $0 % of time y STEP et S
+ Admin definessocial behevior a ome o the top three goals frthe | 5 Elements —— T —— 2 4 *We release this working version of the FW-TF1 tool with the understanding that it is a drafi as
. ::::: sctivel participates in PBIS raning PRI T Temimm p— Tilo] 5 we intend to continue to gather s!alfehold.er voice between now and August 201?. For FW-PBIS
3. Toam has ascablished a clear pSssion puIpose o agencies and feams. which use this instrument, if you have any feedback on the instrument,
2. Faculty/Staff Support ) 3 Taci e T of baEiar [roblams acroes TIEpE: GEouh e Staff questions Student questions. please email Kristine Jolivette, Ph.D. at jolivetie@ua.edu before August 2018.
+ 809% of aculty document support that schoo! climate/discipline is | Faculty ,.m.,m shuring (Interview 10% or at least § staff n 3) (31 least 10 students)
one of top three school improvement goals k| Commi x ek omiang gl |0 Whalae | Foveyou | Haveyou Vol e Te_[Sc000 | Hove you recoved s
* Admin/faculty commit to PBIS for at least 3 years @ r ,mw“mmm” ) ine gl pm:,al m;‘:xuum-u e
7. Discigline process Ssscribed i marrative Earzat or depictd ] - R - . -
ESTABLISH & MAINTAIN TEAM Lo L Rt — Citation for this Publication
3. Team Established (Representative) ) & Diea o e | Ay | W= Jolivette, K., Swoszowski, N. C., & Ennis, R. P (2017). Facility-wide PBIS Tiered Fidelity
 Includes grade level Leachﬁrs. spemallsts paraprofessionals, ] Effective D — s ) ) -
3 dscizica. nventory. OSEP Technical Assistance Center on Positive Behavioral Interventions and
parents, special educators, £ Procedures for making L)e own Suppots bis. o
o ot i otsinthed clse mlsslnn/pufpﬂu Desling with 7o T T N Y 7 N UPPOILS. Www.phis.org
n R G Discipline T1._ Majox/ocinar b [ |0 H H
. Teal s Tegular meefing schedule, efcive operating RS e [REER . Y N LY N . ] We thank the many state agency personnel and FW-PBIS facility team leaders across the
? Agends end mecting minutes are used é ‘mamaged) problem bekviors L)e Y N Y N Y N country from the residential and juvenile corrections community, including residential
+ Team decisions are identified, and action plan developed @ 13. Dam system s wied o collect and amalyze ODR dat [t]ef ‘ Y N Y N ‘ Y N hospitals, group homes, shelter care, secure and non-secure juvenile facilities, who
Data Entry & |14 A35wional doa ara collocted [artandancs. gades. By e ° Y N ¥ N ° ¥ N provided ideas and feedback in this adaptation as well as facilities for field-testing. Your
Anslysis Plan atsadance, surveys) amd wied by SWPBLS twaz 3 3 . . .
5. Audit is completed for efficient integration of team with A : T Dam oy 1o Y N Y N Y N authentic stakeholder voice was instrumental.
other teams/initiatives addressing behavior support £ 1€ Dam thared wih n“ ] &l fm T[o T T
© Team has completed the "Working Smarter” matrix @ 17 33 poiirdly — } ¥ : : : : ‘ : :
. tfe
school ]
Expectasons apply o o ssdans ad sa 1w v - ra The FW-TFI was adapted from:
Y o Y M T LA Algozzine, B., Barrett, S, Eber, L., George, H., Horner, R., Lewis, T_, Putnam, B., Swain-
L. I N 7 L Bradway, J., McIntosh, K., & Sugai, G. (2014). School-wide PBIS Tiered Fidelity
Y M YN S YN Inventory. OSEP Technical Assistance Center on Positive Behavioral Interventions and
Y N Y N Y N Supports. www._pbis.org
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State Evaluation Reports
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BEHAVIORAL INTERVENTIONS! A support initiative from the|
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of Georgia

Florida

Climate

ol
Florida’s Positive Behavioral - e
Interventions & Support Project - —

The 285 schools trained in SY-2016 mark @ 185% increase from Sv-20f
84% of PBIS schools receilved a 4 ¢

S Star School Climate rating
compared to 50% of other schools

A Multi-Tieved System of Supports

Decreased Office Discipiine Referrats Lead
0 Cains i Instructions Duys

fic character or pattern

that produces moral or mental
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2019

2017-2018

P B I Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER




Blueprints

PBIS State Systems Fidelity Inventory (SSFI) Ver. August 26, 2019
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Positive Behavioral Interventions and Supports
Implementation Blueprint:

PBIS State Systems Fidelity Inventory (SSFl)

Technical Assistance Center on Positive Behavioral Interventions and Supports
U. S. Department of Education, Office of Special Education Programs

Version 2019 August 27
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www.pbis.org
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TRAINING AND PROFESSIONAL DEVELOPMENT BLUEPRINT FOR POSITIVE
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Timothy J. Lewis
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George Sugai

Robert H. Horner

Barbara S. Mitchell

Danielle Starkey

Version 3: August 2016

! The Center is supported by a grant from the Office of Special Education Programs, with additional
funding from the Safe and Drug Free Schools Program, US Department of Education
(H3265880003). Opinions expressed herein are those of the authors and do not necessarily reflact the
position of the US Department of Education, and such endorsements should not be infarred
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January 1, 2010

Citation: Algozzine, B., Horner, R. H,, Sugai, G, Barrett, 5, Dickey, S. R, Eber, L, Kincaid, D, et al. {2010).
Evaluation blueprint for school-wide positive behavior support. Eugene, OR: National Technical
Assistance Center on Positive Behavior Interventions and Support. Retrieved from www.pbis.org




PBIS TECHNICAL GUIDE ON CLASSROOM DATA:
USING DATA TO SUPPORT IMPLEMENTATION OF

POSITIVE CLASSROOM BEHAVIOR SUPPORT PRACTICES AND SYSTEMS

Prepared by: Jessica Swain-Bradway, Robert Putnam, Jennifer Freeman, Brandi Simonsen.
Heather George, Steve Goodman, Kimberly Yanelk, Kathleen Lane, & Jeffrey Sprague!

‘What is the purpose of this technical guide?
There are two main purposes of this technical guide. First, it guides educators to use data for
decision-making as they implement Positive Classroom Behavior Support (PCBS) practices 2
Second, it guides school leadership teams to use data for decision making when implementing
systems to support educators’ implementation of PCBS.? Using data to guide decisions can help
‘maximize responsiveness to students’ and educators’ needs.

This guide describes

(1) types of data included in a comprehensive decision-making process:

Classrooms

(2) how these data sources are used to support implementation of PCBS in the data-based

SYSTEMS ccision-m. ccess:
This guide sUMMmarizes DATA (3) tables that describe critical features, common tools, a sample of recommended tools,

PBIS TECHNICAL BRIEF ON SYSTEMS TO SUPPORT TEACHERS’ can and examples and non-examples of use; and
This gmde hdp s (4) scenarios of the data for decisi king cycle at the cl and school levels.

IMPLEMENTATION OF POSITIVE CLASSROOM BEHAVIOR SUPPORT
Propared by Jennfuc Froeman, Brandi Simonsen, Stave Goodsman, Barb Mitchall, Heather Georgs, Jssica §uwain-Bradway, Kathloon Lana, Joff
Sprague, Bob Puinam

proactive, efficient, and . .
evidence-based systems dig deeper regarding the use

This technical guide is intended to support data selection and use at the Tier 1 level for
<classrooms and is not intended to describe the more intensive data collection strategies required

to support students or educators receiving Tier 2 o 3 supports. The Tier 2 and Tier 3 sections of

for supporting teachers’ of data for ongoing

‘What is the purpose of this technical brief?

The purpose of this technical brief is to ize p ., efficient, and evid based . - ae monitoril and su ['Illt of pbis_org provide about tiers.
systems for teachers’ ion of positive behavior support (PCBS) implementation of positive e d"g [I:eh ;

practices school-wide. Specifically, this technical brief is designed to inform and support school - p(m[hve assroom avior ‘What are data and how can we use them in my classroom or school?
and district lendership teams as they address the tions while PCES classroom behavior supports >

school wide

ports (PCBS Data are an active, dynamic part of decisi king in the cl that allow cd to
e )- identify patterns of strengths and needs. Those pafterns drive decision making to continue, adopt,

or modify PCBS practices and systems. For the purposes of this guide, data refer to objective
(specific, observable, measurable) information about students, educators, or schools. In the
educational setting, we typically use data to guide instruction and intervention by (1) assassing
how well core features of a practice or system are being implemented (fidelity), (2) evaluating
progress toward desired goals (gutcomes), (3) guiding a problem solving process if adequate
fidelity or outcomes are not observed. and (4) informing an action plan for improvement. Also,
‘because data-based decisions occur in the context of the classroom or school setting. it is critical

® What practices do you want to implement? [PCBS:I school-wide.
®  Where are the practices implemented?
®  Who are your implementation supporters?
= How will you support implementation?

(adapted from Fixsen, Nacom, Blase, Friedman, & Wallace, 2005 pg. 12)
The specific evid based practices 1o be (what) are the PCBS practices defined
in Supporting and Responding to Student Behavior guide. The goal is for these practices to be
implemented by all teachers and in all classrooms (where). School leadership teams will need to
consider a range of possible impl who! on their context and
available resources (e.g.. expert-, peer-, or self-delivered supports). In addition, the school
leadership team will need to provide specific training, prompting, and data (how) to ensure
teachers know how to use PCBS practices and are able to apply them effectively in their
classrooms. This technical brief is designed to inform and support these decisions.

! Recommended citation: Swain Bradway, ], Putnam, R , Freeman, ], Simonsen, B., George, H. P, Goodman, S,
Yanek K., Lane, K. L. & Sprague, J. (December 2017). PBIS Technical Guide on Classroom Data: Using Data to
Support Impiementation of Positive Classroom Behavior Support Prurm:es and Systems. Eugene, OR: National
Technical Assistance Center on Positive Behavior Interventions and S:

2 See Supporting and Res 1o Student Behavior: Evidence-Based Chssmmn Strategies for Educators guide
for an overview of PCBS practices, which are the foundation of classroom management.

For the purposes of this brief, we will define implementation and systems as follows

Tmplementation is “a specified set of activities designed to put into practice an activity or

program of known dimensions” (Fixsen, Naoom, Blase, Fricdman, & Wallace, 2005, p.5).

Systems refer to the structures and supports district and school leadership teams provide to
enhance teachers’ implementation of evidence-based practices with fidelity.

‘What factors should our school leadership team consider to increase the likelihood of

PCBS systems effectively supporting teachers in our building?

& PBIS =z,

and ior Brief

The effectiveness and efficiency of PCBS systems are maximized by (a) linking to school-wide
systems within a multi-tiered behavioral framework (MTBF), like systems emphasized in school-
wide positive behavioral interventions and supports (SWPBIS; see www pbis org), (b) aligning

Classroom

Introduction Teachers have great responsibility to meet the educational needs of all

positive and proactive supports for staff with existing professional development and teacher
evaluation systems, and (¢) investing in data systems (described in an upcoming Classroom Data
Bricf) to support decision making. In the and

focused supports should be in place to optimize PCBS systems

® Comprehensive school-wide data system that enables monitoring of academic progress,
behavioral incidents, attendance, and other critical indicators across classrooms.

e School-wid in evid based

students within the classroom. In addition to academic instruction, educators
must also be concerned with students’ behavioral and social needs. Given
the educational complexity at the classroom level, it makes sense to
streamline and integrate academic and behavior practices to support
students in a “whole child” approach. As so many teachers have observed
with their students, there is a strong relationship between academic and
behavior skills.

and effective instructional strategies,

. . . Py Definin, Integration of academic and behavior supports within the classroom involves
matched to students’ need, and data to support teachers’ academic instruction ining 9 pp

Integration  strategically weaving together instruction and content from these two
omains into one seamless experience for students. An integrated approach
differs from disconnected strategies of separate academic and behavior

supports, For example, a nonintegrated approach would involve teaching
avior asan learning unit outside of
academic instruction.

Rationale Integrating supports within the classraom makes sense for students because
we need 1o promot academic and sodlal behaviaral oompetence It can be
more efficient and effective for
and the core features of positive classroom behavier s suggon (FCBS} There
are many advantages to weaving together both academic and behavior
practices for students within the classroom setting. These include:

+ Quality instruction reduces the likelihood of students engaging in
problem behavior

Implementation of positive behavior support leads to increased

academic engaged time and enhanced academic outcomes

Supporting and Responding
to Behavior

« Both effective academic and behavior practices share elements of
quality instruction

Children who fall behind academically will be more likely to find
academic work unpleasant and frustrating and also engage in
problem behavior to escape completing academic tasks

Core Core features of effective integration of academic and behavior support
Features of  include:
Integration « Effective design and delivery of instruction for both academic and

behavior lessons.

+ Address social, emotional, and behavioral content within academic
lessons

« Differentiated instruction and support matched to student need, with
consideration of the potential interaction of academic, social,
emotional, and behavioral needs.

PBIS Positive Behavioral
Interventions & Supports

- OSEP TECHNICAL ASSISTANCE CENTER
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Do High Schools Implementing
SWPBIS Have Lower Rates
of Illegal Drug and Alcohol Use?

Eocin Bastable, Angus Kittelman, Kent McIntosh, & Rob Hoselton

& PBIS ..

Fidelity of SW-PBIS in High Schools:
Patterns of Implementation
Strengths and Needs

Jessi

ica Swain-Bradway.
Jen Freeman, University of Conne

Midwest PBIS Network

Angus Kittelman, University of Oregon
Rhonda Nese, University of Oregon

October 2018

Lessons Learned on
Implementation of PBIS
in High Schools

seroot-wid | () PBIS i .
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effects of §

s Status of High School PBIS
=wasef  Implementation in the U.S.

broader set| Freeman, J., Wilkinson, S, Vanlone, J
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MclIntosh, 2011; Freeman et al, 2015).

Despite these promising outcomes, high schools appear to
be adopting and implementing PBIS at a slower rate than

elementary schools and may struggle to maintain imple-
mentation fidelity over time (Flannery, Frank, Kato, Doren
& Fenning, 2013; $wain-Bradway, Pinkney, & Flannery,
2015). A variety of factors may contribute to the slower

rate of adoption in high schools including the physical size

of the campus, larger student populations, and compart-
mentalized operations (Flannery et al | 2013). Given these
factors, it is important to understand the status of PBIS

in high schools. fi !

brief is to provide a description of the current state of PBIS
implementation in US high schools, as reflected by data

15) is expanding

collccted by the National PBIS Technical Assistance
Center. Specifically, we answer the following five questions:

Positive Behavioral
Interventions & Supports
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High School PBIS Implementation:

Staff Buy-In

Stephanie Martinez, Laura Kem,
Jen Freeman & Heather Peshak George

high school settin

have been succy

Rationale

rigid Flannery, Ashley

ul for securing staff buy-in in high sck

hite,

ools.

stakeholders are ofien more complicated because of a

larger and more faculty. Therefore, it's

Rescarchers have identificd q

characteristics that influcnce the overall implementation of
the PBIS framework in high schools: school size, devel-
opmental level of the students, and organizational culture
(Flannery & Kato, 2017). These factors directly affect PBIS
implementation by impacting key foundational systems of
collecting data, establishing leadership, and fostering com-

munication. Below we bricfly describe these key differenc-

s and their impact on building and maintsining staff buy-in
(Flannery et al., 2013; Flannery & Kato, 2017).

High schools are usually physically larger with higher
student and faculty populations, which can make data

collection more difficult. Communication systems among

eritical o establish flexible, efficient, and effective commu-

nication systems.

The organizational culturc of high schools is often centered

on academic achicvement with faculty organized in content

area departments. The priority given to academics may
make the behavioral focus of PRIS seem less relevant and
may make it more difficult to build and maintain staff buy-
in and commitment for implementation. However, research
supports the importance of havin
ness initiatives that addres

c and carcer readi-

cial, emotional, and behavior-

al skills (Momingstar, Lombardi, Fowler, & Test, 2017)

surrent Trends and Future Directi

&) pBis
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HIGH SCHOOL PBIS

IMPLEMENTATION
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orts

USING OUTCOME
DATA TO IMPLEMENT
MULTI-TIERED
BEHAVIOR SUPPORT
(PBIS) IN HIGH
SCHOOLS

September 2019



Bully Prevention, Social Emotional
Competencies and Alighment & Integration

Giving students the
tools to extinguish
bullying through the
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Bullying and Harassment Prevention
in Positive Behavior Support:
Expect Respect

Scott Ross, Ph.D, Rob Homer, Ph.D, & Bri

Brianna C. Stiller, Rhonda N.T. Nese, Anne K. Tomlanovich, Robert H. Horner, Scott W. Ross
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Teaching Social-Emotional
Competencies within a
PBIS Framework

Susan Barrett, Mid-Atlantic PBIS Network
Lucille Eber, Midwest PBIS Network

Kent McIntosh, University of Oregon
Kelly Perales, Midwest PBIS Network
Natalie Romer, University of South Florida

Increasingly, researchers have recommended teaching social-emotional competencies
within a prevention-focused, multi-tiered public health model, because simply adopting
a curriculum does not lead to adequate implementation or improved outcomes
(Greenberg, Domitrovich, Weissberg, & Durlak, 2017; Merrell & Gueldner, 2010). Positive
behavioral interventions and supports (PBIS) provides an ideal framework for promoting
social-emotional competencies to improve outcomes for the whole child. The purpose of
this brief is to describe how school personnel can teach social-emotional competencies
within a PBIS framework to support systematic, school-wide implementation through
one system, rather than trying to improve student outcomes through separate,
competing initiatives. Recommendations for how to adjust the PBIS framework to

support instruction of social-emotional competencies are included.

Technical Guide for Alignment

of Imihiatrves, Programs and Practices in School Dastricts

Introduction

Az educators work to implement the Every Student
Sueceeds Act (ESSA), states and school districts will be
working with inereazed focus on school climate, zocizl
behavicral health, school safety and the impact of an
integrated -whaole child approack on  academic
outcomes. In many districts and schools, educators are
faced with the challenge of having to implement,
sustzing, and evaloate zeveral differemt nnovations,
initiatives, programs or practices at the same tme. In
many dizstricts, varous approaches to promote social-
emotional competsnce (eg, PBIS, mentzl healh,
bullying 8: violence prevention, restorative practices,
znd trzuma-informed care to name z few) are being
concmrently implemsnted and/cr new cones are baing
zdopted withouot recognition of the potential for
redundancy, misalignment, ineffective implementation,
and/er cost (funding and effort). In scme insmnces,
new or existing initizéves may acteally be in conflict
with each other philozophically, crezting confizion and
dizzonance among leaders and practitioners.

Due to the complexity of implermenting several
initiatives at cnee or zdopting new ones in the context
of exizting p ices, the imp ntation systems of a
diztrict or s:chool must be organized in a manmer that iz
highly stratepic, efficient, relevan: and effective.
Ensuring :sustzinability zzmnd efficiency reguires
heightened attention on knowing whzt iz being
implemented across the system and the effective
i and cocrdination of the systems that

support  the Implementaton including leadership
teams, evzloatiom  struetures  and  professiomal
developrent. Often districts have more programs or
initiatives or practess than can be implemented wel
Rarigash, = al, 2010; Suga & Homer, 2006)

without z formal proce:s to goide decisiomn: abeout
zelecting new inidatives or zbandoning existing
programs. Mclntosh et 2l (2013) ha: reported one of
the primary variables Impeding sustzined
implementation of effective practces iz the
introducton of new initiatives that either (z) compete
with resources nezeded for sustzined implementation or
(b} contradict existing initiatives.

In the abzencs of 2 clear system-wide response to (for
example) students’ social-emotional competence needs,
2 disirict cannot ensure that it's inidadves, programs
znd practces, zre zdequately zligned, priodtized and
integrated Implementing varous infdadves in zilos
«can strzin the limited rescurces of any district, Tesulting
in lesz than acceptable levels of fidelity and impact for
each inidative. Therefore, district and schocl leaders
need o aszess exizting and potential (social-emotional
and behavioral) effort: carefully to ensure investments
in profesziomal development znd instmetonal
resources have a high likelihood of zchieving desited
‘outcomes.

To pguide an outcome-drven view for imteprating
initiatives, programs, or practices across the school and
district levels, it is Important to start with the end-in-
mind: kigh fdelity implementation and effective
student cutcomes. Clazsrooms are the primary context
where students should perceive a seamless system of
supports a: gdueators beaid or merge several different
evidence-bazed  practice: within  the lsaming
environment. Therefors it iz ezzential thar distriet level
teams work zide by zide with school level staff
members to ensure a manzgeabls mumber of evidence-
‘bazed practices are uzed and matched to stodant need




Addressing Disproportionality & Increasing

Equity
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Using Discipline Data

within SWPBIS to Identify and
Address Disproportionality:

A Guide for School Teams

September 2014

This practice guide is ane of a series of guid:
cipline. The guides are based on a 5-point mr
by Mclntosh, Girvan, Hormer, Smolkowski, al
effective instruction, School-wide PBIS asa
behavior support, use of disaggregated dis:
reducing bias in discipline decisions. This

The recommendations and
http://www.pbis.org/sc|

Introduction

The purpose of this guide is to provide a reference for SWPBIS s«
pline referrals, suspensions) in the area of racial and ethnic dispre
framework and steps for identifying levels of disproportionality,
effectiveness of action plans in addressing disproportionatity. Spe}
other guides in this series.

Audience

This guide is designed primarily for use by school or district team]
school discipline, regardless of whether they are implementing S

& pBIS .

Key Elements of Policies

to Address Discipline
Disproportionality: A Guide for
District and School Teams

‘Ambra Green, Rhonda Nese, Kent McIntosh, Vicki Nishioka, Bert Eliason, & Alondra Canizal Delabra

‘This practice guide is one of a series of guides for enhancing equity in school dis-
cipline. The guides are based on a 5-point multicomponent intervention described
by McIntosh, Girvan, Homer, Smolkowski, and Sugai (2014). The 5 points include
engaging instruction, School-wide PBIS as a foundation for culturally-responsive
behavior support, use of disaggregated discipline data, equity palicies, and
reducing bias in discipline decisions. This quide addresses equity policies

The recommendations and guides are available at
http://www.pbis.org/school/equity-pbis.

Introduction
The purpose of this guide is to provide resources for districts and schools in developing policies and procedures to reduce racial
and ethnic disproportionality in school discipline. The guide will describe and provide examples of key elements for policy and
theic spplicet hools. It also provides a. dtool for £poli L

ble discipline
Audience

This guide is designed primarily for use by district teams seeking to reduce racial and ethnic disproportionality in school
discipline, regardless of whether they are implementing SWPBIS. It provides examples of content that could be included in
oard policies or district administrative rules and regulations. School teams may also use this guide in developing school-
specific policies and procedures. This guide is not intended to replace legal counsel for policies required by local, state, and
federal legislation.

September 2015
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Examples of Engaging Instruction
to Increase Equity in Education

Erin A. Chaparro, Rhonda N. T. Nese, & Kent McIntosh

Racial discrimination in our education system is well documented and undisputable. The
U.S. Departments of Justice and Education have jointly acknowledged a link between
discriminatory discipline practices and negative behavioral, social, and academnic outcomes
for students (U.S. Department of Education, 2014). Educators across the country are seeking
thnic disproportionality in discipline practices in their
sed focus provides one promising solution to increase
Instructional strategies provide another promising solution.
the 5-point multicomponent approach to reduce

rvan, Horner, & Sug:

September 2015 e
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PBIS Cultural Responsiveness
Field Guide: Resources for
Trainers and Coaches

Milaney Leverson, Kent Smith?, Kent McIntosh? Jennifer Rose?, Sarah Pinkelman
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The Pyramid Equity Project:
Promoting Social Emotional Competence
and Addressing Disproportionate Discipline
in Early Childhood Programs

Recently released U.S. Department of Educarion Office of Civil Rights data show that expulsion
and suspension arc widely used in carly childhood programs and that there are gender and racial
disparities (United States Department of Education, 2016). These data include:
6,700 children arrending public preschool were suspended a least once in 2013-2014
Black preschool children are 3.6 times more likely to receive one or more out-of-school
suspensions as white preschoal children.
While boys represcnt 54% of preschool enrollment, they represent 78% of preschool children
receiving one or more out-of school suspensions.
Black boys represent 1996 of the male preschool enrollment, but represcnt 45% of male
preschool children receiving one or more out-of-school suspensions.
Black girls represent 20% of female preschool enrollment, but 54% of female preschool children
receiving one or more out-of-school suspensions.

These data are particularly troubling given that research suggests that expulsion and suspension
practices are associated wi
expelled or suspended experience greater academic failure and grade recention, hold more negative

artitudes about school and are less engaged, have higher ratcs of dropout, and face increased rates of

negative short- and long-term outcomes. Young students who are

incarcerarion than those who are nor. Disciplinc practices that remove children from carly learning
environments and enriching experiences that contribute to healthy development and academic

success have the potential to result in pervasive gaps in school success and overall quality of lfe.
The Federal Response

In recognition of the severity of the issue, the US Departments of Education and Health and Human

September, 2016

November 2016

mors March 2019
Do Wisconsin Schools Implementing an
Integrated Academic and Behavior Support
Framework Improve Equity in Academic

and School Discipline Outcomes?

Jessica Swain-Bradway, Northwest PBIS Network
Kim Gulbrandson, Wisconsin Rtl Center
Anthony Galston, Wisconsin RtI Center

Kent McIntosh, University of Oregon

This evaluation brief describes how Wisconsin is implementing an equitable rulti-level

tern of supparts (MI18S) also known as a rmulti- tiered system of supports

rated framewor
\terventions an
the core comp
1 systems more
jguide is part of
putcomes with

ments of the afj
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Services issued a Policy Statement on Expulsion and Suspension Policies in Early Childhood Sertings
in 2014 (U.S. Department of Health and Human Services and UL.S. Department of Education, 2014)
that provides recommendarions to States and local carly childhood programs to prevent and severely
limit expulsions and suspensions in carly learning scrrings. Onc of the recommendations to address
suspension and expulsion was that carly leaming programs use evidence-based practices and approaches
to promote social emotional comperence in young children and address challenging behavior, and

that staff engage in self reflective practice that can help prevent and climinate potential biascs in their
practice b i

suspensions pdf

2.ed I-discipl i

& PBIS ..,

A 5-Point Intervention X
Approach for Enhancing
Equity in School Discipline

Kent Mcintosh, Erik

from the overall objective of promoting p

Components of Effective
Intervention to Prevent and
Reduce Discipline Disproportionality
No single strategy will be sufficient to produce substantive
and sustainable change. Multiple components may be necded.
but not all components may be necessary in all schools, We
describe here a S-point multicomponent approach to reduce

discipline disproportionality in schools.

J. Girvan, Robert H. Horner, Keith Smolkowski, & George Sugai

o reduce it

ive outcome:

framework with both a behavior and reading

February 2018 students. The data analyzed in this brief were

staff directed project. The focus was on the
if supports (MLSS). The data look at schools that

fveral MLSS training series that have an explicit

Multi-Leveled System

of Supports

A multi-tiered system of supports (MTSS) bridges the

perceived gap between academic Response to Intervention

(R1l) and Schoolwide Positive Behavioral Interventions

and Supports (SWPBIS) and is summarized by Mclntosh

and Goodman as “...one coherent, strategically combined
to address multiple d

in education” (Mclntosh & Goodman, 2016, p. 5). The

Any school or district committed to reducing discipline
disproportionality should adopt data systems that can
disaggregate student data by race, cthnicity, and disability
and provide instantaneous access to these data for both
school and district teams. Some discipline data systems.

for entering and analyzing office discipline referrals




Climate & Getting Back to School After

Disruptions

Technical Brief

School Climate: Academic Achievement and Social Behavior Competence!

PBIS PRACTITIONER'S GUIDE!
National Climate Change: § Ways Schools Can Posiively and Proactively

Support ANl Students™

(SPE Center on Positive Behavioral Inferventions

{("antar fns Daotbira

Behavioral Inerventions ang

Center for Positive Behavioral Int

September 14,

L. Whatis the purpose of this technical brief on)

The purpose of this technical brief s t
overview of school climate that can guide dec:
Qevelopment, and practice and systems impled
and state levels.

Technical Brief

Every Student Succeeds Act: Why School Climate’ Should Be One of Your Indicators

Center for Positive Behavioral Interventions and Supports'
November 29, 2016

1. What is purpose of this FAQ?

With the new Every Student Succeeds Act (ESSA), State education agencies
(SEA) have a great opportunity to revisit and update their state-wide school
improvement plans. A particularly important emphasis of ESSA is school climate and
safety, which are so integrally linked to academic achievement, active student and
teacher engagement, and tiered systems of support for all students, but especially
students with high failure risk (e.g., students with disabilities English language learners,
students from disadvantaged and diverse backgrounds and environments).

Because of the importance of school climate and safety to the academic
enterprise, a number of questions and answers are presented to guide SEAs and local
education agencies (LEAs) in considering School Climate and Safety as one of their
ESSA indicators.

. What does ESSA require for SEA plan indicators?

The Every Student Succeeds Act (ESSA), signed into law on December 10,
2015, reauthorized the Elementary and Secondary Education Act of 1965, which
provides Federal funds to improve elementary and secondary education in the Nation’s
public schools. 20 U.S.C. 6301. Under ESSA, States set their own ambitious goals, and
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Guidance for States on ESSA State
Plans: Aligning the School Climate
Indicator and SW-PBIS

Heidi von Ravensberg, J D. and Allison W Blakely, MS

New to the Elementary and Secondary Education Act of 1965, as amended by the Every
Student Succeeds Act of 2015, 1s specific lanquage supporting state and local educational
agencies in implementing schoclwide positive behavioral inferventions and supports
[SW-PBIS)? According to U.S. Department of Education significant nonregulatory guidance,
SW-PBIS aligns well with ESSA. Thatis, SW-PBIS is 1) cross-cutting,' 2) schoolwide,” and 3)
evidence-based * all of which ESSA emphasizes SEAs that will be submitting a consolidated
state plan for Title I, Part A Improving Basic Programs Operated by LEAs and Title [V, Part A
Student Support and Acadernic Enrichment Grant Programs, and that are already implementing
SW-PBIS, are well positioned to receive funds. For states including “School Climate and
Safety” as a measure of their “school quality or student success” indicator, the SSAE grants
for Safe and Healthy Students are available for states to fund SW-PBIS activities to “improve

academnic outcomes and school conditions for student leaming ™

September 2017
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Getting Back to School after Disruptions:
Resources for Making Your School
Year Safer, More Predictable, and
More Positive

Kent McIntosh, Brandi Simonsen, Rob Homer, Jessica Swain-Bradway,
Heather George, & Tim Lewis

It goes without saying that students need to feel safe and have supportive relationships
for their social, emotional, and academic learning to be optimized. Students experiencing
trauma, such as from the recent weather disasters or other upsetting events, may have
been exposed to unpredictable schedules, inconsistent supervision, or food insecurity

and desperately need school to be their safest, most predictable, and most positive setting,

Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER

especially if they have been displaced or are without utilities or basic comforts.

Multi-tiered Systems of Supports (MTSS), such as PBIS, are
ideal frameworks for implementing strategies to support
students coming back to school and to prevent and address
further challenges. A tiered approach focuses on attending
10 the whole school environment to help the vast majority
of students be successful and providing a continuum of

support for those who need more.

With this in mind, we recommend the following six
strategies for school teams to ensure a safee, predictable,
and positive school year, These strategies are beneficial for
all students if the school has been closed, as well as for
individual students returning from extended time away
from school.

Re-teach, remind, and acknowledge positive school-wide

sec hitp; hool/tierlsupports].

Yes, you may have taught your school-wide expectations

a the start of the year, but students coming back to school
after an unplanned absence have been in different environments,
with different expectations for their behavior. Hence, a
strong focus on re-teaching and modeling expected school
‘behaviors will help to re-establish and maintain a school
culture where students can expect to see prosocial behavior
from their peers and the adults in the building. It is often
useful for us to keep in mind that students may have been
‘practicing different behaviors while away from school and
will benefit from re-teaching and opportunities for practice

rather than exclusion.




Tier 3, Preventing Restraint & Seclusion and

SCTG Lessons Learned

NCIl and PBIS Cross Center
Collaboration Part |

TIER 3: MYTH VS. FACT

Multi-Tiered Systems of Support (MTSS) is a framewark for schools to
match students’ needs to a level of intervention (Sugai & Horer, 2009).
Tier 1 provides a sirong foundation of support . Tier 2 supports

Tier3 area of MTSS systems. "
misconceptions abound about Tier 3. Members of the National Technical
for Positive Behavioral Interventions and Supports

students who require mare explicit or focused instruction, reminders,
monitoring, feedback, and/or Similar *enfancEments” to Tier 1 practices,
Tier 3 includes intensive and indiviouaized intervention based on diagnostic
academic or functional behavioral assessment

“Tier 3 can only be provided by specialists and is often
‘providing more of the same cofe Intervention but in
oreater doses.

(PBIS) and the National Center for Intensive Interventions (NCIT)
collaborated to describe myths and facts about Tier 3 to guide districts and

Schools in their
Tier 3 needs.
September 2019
‘Stugents in need
‘academic deficits |
deficits or benavi

as well

Teams pian, impiement, and manitor
interventions to support students and staff within the
School. School-based teams that include content,
intervention, and student experts are more likely fo
develop effective plans that consider the context of the
school,ciassroomys), student, and family

Tier 3 supports ar

need; and needs

Behavior Supports

2. ALL YOU NEED IS...ASSESSMENT?

Conducting diagnastic academic and/or functional
behavioral assessments always leads to high quality
Tier 3 supports.

Kathleen M. Corley, Robert H. Homer, and Kent McIntosh

Students must p
a student must ref
and she must red

student needs, data o

y lead to hig

m
and (¢) adjust the plan based on data.

intensive and indviduaiized intervention plans, which
are hased on diagnostic dats, are more fiely i resultin
improved stuxdent outcomes; however, the only way to
know a plan is effective s by ensuring it's implemented
wel fdeiity). momitoring progress toward individuaized
goals and objectives (oufcomes), and ajusing (intensifying,
modifying, or fading) supports as indicated by data

summary, and use of data for iterative decision-making. The i

Use of I-SWIS by Elementary
Schools to Monitor Tier 3

A core feature of Positive Behavioral Interventions and Supports (PBIS) is the collection,

al design of support and
the adaptations that make behavior support match cultural, organizational, and personal
needs require that a support team have functional information to guide decisions. This

process has been described frequently for Tier 1 (universal) and Tier 2 (targeted) support

May 2019

Preventing Restraint and
Seclusion in Schools

Brandi Simonsen, George Sugai, Heather P. George, Jennifer Freerman, & Lauren Evanovich

Restraint and seclusion are crisis or emergency responses, which should only be used in
extrerne situations (e.g. a student engaging in repeated forceful physical aggression toward

self or others) when risk of serious and imminent physical harm or injury is high and

k. Restraint and seclusion are not

when an emergency response may reduce that r
planned or therapeutic interventions and should never be a routine part of a behavior

support plan or used as a consequence for behavior.

Prevalence & Definition of +  Physical restraint: "

Restraint & Seclusion

Estimating exactly how often restraint and seclusion occur
is challenging because the definitions and reporting re-
quirements vary ate, and sometimes by diswrict. Using
the Civil Rights Data Collection (CRDC), which includes
reported data from almost every public school in the USA,
the Office of Civil Rights (OCR, 2018a) reported that
122,000 students (approximately 0.2% of all stndents
enrolled) experienced a restraing or seclusion during the

last data collection period (2015-2016), and approximarely
T1% of the students restrained and 66% of students se-
eluded were identified with disabilities under the Individu-
als with Disahilities Education Act (1 004).

OCR (2015b) defines physical restraint® and seclusion in Cther forms of restraing, such as mechanical or chemical

& PBIS mme, April 2019

10 Lessons Learned from SEA and LEA SCTG Sites

The purpose of this guide is to share lessons learned from the past five years working with State
Education Agency (SEA) and Local Education Agency (LEA) School Climate Transformation
Grantees. SEAs and LEAs are more likely to use SCTG resources to promote effective change
when the systems change efforts include the following elements.

I. Focus on Qutcomes

& peis =i

systerns. In this Evaluation Brief we focus on the extent to which Tier 3 (individual) support
teamns collect, surnmarize, and use data to guide implermentation of behavior support plans.
Our specific focus is a descriptive summary of how elementary school tearns use the Indi-

tion (May et al, 2017) t0

vidual School Wide Information Systern (I-SWIS) online applic:
guide their Tier 3 decision-making as well as general use of PBIS-focused data systerms
that support overall fidelity to critical components of the PBIS frammework. By analyzing data
from schools currently engaged in efforts to implement PBIS at Tier 3, we hope to spur
further attention to best practices for coordinating evaluation data effectively and efficiently

across all tiers and interventions

the following ways.

should never be used in schools (US DOE, 2012}

Positive Behawvioral Interventions & Supports (PBIS)

Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER

SEAs and LEAs that focus on improving student outcomes increase the precision with which
they plan, implement, monitor, and adjust project activities to enhance student success. By
focusing on results, rather than activities (e.g., training events), SEAs and LEAs increase the
likelihood of enhancing their school climate.

=]

Clearly Define the Work

Clearly defining the work, including individual roles and responsibilities, helps with
establishing commitment and an understanding of importance of high implementation
fidelity. A SEA or LEA with a legislative or policy mandate can more effectively establish
positive school climate and improve social, emotional, behavioral, and academic outcomes
for students. An essential element of a policy mandate is for every LEA in the state to define
an annual goal around establishing a positive, school-wide social climate.

Establish a Leadership Team

w

States and districts are more successful when they establish a leadership team to select,
implement, and evaluate implementation of evidence-based practices within a multi-tiered
behavioral framework (MTBF).

o  Composition. The leadership team should include a group of individuals who have (a)
organizational authority — they can make decisions, (b) budget authority — management
and alignment of budgets, (c) content knowledge — core features and logic model
associated with MTBF practices and systems, and (d) alignment and integration
opportunities — work with others who have similar outcome priorities.

o Coordinator. The leadership team needs a person with significant FTE (>.50) dedicated
to coordinating and implementing the decisions of the team. This person needs to be
knowledgeable about the SEA or LEA office, fluent with the content of MTBF
implemented practices and systems, and effective at di ion and comiy ion
with leaders and coordinators of related initiatives and priorities. Ideally, this person is
selected from existing personnel and already has MTBF -related expertise, experience,
and respon: ties.

o Meeting Schedule. The leadership team needs to meet at least monthly if they are to
manage large-scale implementation efforts.

SEAs or LEAs that propose a “leadership position,” but not a team, are less likely to produce
functional effects and sustainable implementation across time and personnel. A leadership




School Mental Health, Family Engagement
and Alternative Settings

PBIS Forum in Brief:
Aligning and Integrating Mental Health
and PBIS to Build Priority for Wellness
PBIS Leadership Forum- Rowndrable Dialogie December 2017

Introduction and Purpose

School districts zczoss the country ate attempting to implement multiple initiatives to addsess the academic,
social/emotional, 2nd behavioral needs of their students. The interventions and programs they select may be
the result of a mandate, a recently awarded grant, oz a staff member leamning about a new strategy at a
confecence. In other words, interveations may not ahways be selected based on actual need, contextual fit,
evidence base, or with an ee towards efficiency and sustainability. One of the most notable areas of need for
systematic integration of initiatives in schools is mental health 2ad PBIS

Althougs mental health and other community-based providers do work witkin some school sytems, they
often exist tangentially to behavior suppastsss =

the need to create more effective behars
from multiple nztional centers came tog]
solutions. This led to the development
Intesconnected Systems Framewori (IS
& Weist, 2013). The ISF approach has
conntey. Moze secently, 2 “Technical Guid
(OSEP Technical Assistance Center on PBL
schosls to use for integrating vasious sof
zesponses, restorative practices, etc) wif
student levels.

The 2017 PBIS Leadesship Forum in CJ
dizlogue session, addressing the intepra

ing Schoal Mental Fl
This ISF for integrating mental health a:
outlined in the aforementioned Technid|

The purpose of this document is to sun
soundtable dialogue, from the 2017 PB:
provides an example of effective alignm]
be organized around the steps included
Tlhustrations from sites workmg to impld
Input and discussion from preseatess a
Inteprzation sessions and roundtable diall
incloded in this Brief.

QT "e

] -

Figuze 1. St5ps of the Aligument Process
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Develop 2n inventory of the ralated
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Design the plan for effective akignmd
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PBIS Forum 8: Practice Brief
Family-School Collaboration in Positive Behavioral Interventions
and Supports: Creating a School Atmosphere to Promote
Collaboration

PBIS Leadership Forum- Rawundtable Dialague February 2019

1 Positive Behavioral
s and Supports (PF conditions that promote
A biict background on family-schaol collsbaration s provided, follawed by guidance on a

h for with families that ’ sch and improves

student performance.

Family-School Collaboration

Twor primary enviconments that suppost child development ase home and school. Parents and educators
mple, parents and te
: performanc
involvement in SEBA realms is associated with improved snadent performan

Pomerantz, Kim, & Cheung, 2011). Furthermore, smterventions that promote famil
for youth, such as img 13 in school s, and social hehavior
2016; Stormshak, Connell, & Dishiog 20001 1 ch e

strengthen connections across home and school, which can|
L, 2017). However, research on family-school
not closely aligned and integrated with schoolw
such as the multi-tiered system of suppore (MTSS), and thi

bep ks ' Aligning and Integrating

Family-School Collaboration in PBIS
A promising line of work has emerged in the last several ye

 emerged [ Behavioral Interventions and
e T S S Supports (PBIS)

aliga and in

hool eollaboration
ify how families and schools can collabo)
slders, sueh as eommunity mental health
ty P; hips among
provide supportive systems for vouth that extend acros
2017; Weist et al., 2012). Inereased emphasis ¢
MTSS led 1o the LJL\Llnmenl of the Family-Sehool-Comm|
ck y collaboration within 1

1 support and advancing a resea

Concepts and Strategies for Families
and Schools in Key Contexts

coordinated .mpumum.

Family-school eollaboration in PBIS
Rose, Weist, & Melntosh, 2018). Famil
together as co-equal stakeholders who share

2001). Family-school collaboration occurs across a continu

udes defining
hool eollabors:

S. ANDREW GARSACT, UNIVERSITY OF WISCONSIN-MADISON;
CaroLINA

Family Engagement in Positive

NATIONAL TECHNICAL ASSISTAN NTER

ITIVE BEHAVIORAL INTERVENTIONS AND SUP

Resources for Facility-wide PBIS Implementation
in Juvenile Corrections and Residential
Settings/Facilities:

From Adoption Consideration to Initial Implementation
to Sustained Implementation

Kristine Jolivette, Ph.D.
University of Alabama

Skip Kumm, MAT
University of [llinois — Chicago

As more and more secure and non-secure juvenile facilities and residential facilities (e.g.,
therapeutic hospitals, shelter care, group homes, psychiatric facilities, children and youth
residential settings, etc.) serving youth with and without disabilities in a 24 hour 7 day a week
delivery model adopt and adapt the positive behavior interventions and supports (PBIS)
framework to address youth behavioral needs, it has become imperative that we share what
we know, what we have learned (e.g., lessons learning), and what works within and across the
juvenile and residential communities. Within these settings, the framework is typically
referred to facility-wide PBIS (FW-PBIS) as the framewaork is applied during all treatment
and programming hours and activities and implemented by all staff with all youth across all
facility environments. Taking the lead from the many juvenile and residential facility staff and
teams we work with across the country who ask for resources for their teams and staff, we
have organized this FW-PBIS resource list by those resources addressing all tiers, Tier 1, Tier
11, Tier I11, tools, websites, journal special issues, conferences-professional development, and
voices from the field in alphabetical order. When possible, the link to the resource was
provided. For the resources without a direct link, we suggest using web tools (e.g., university
libraries, subscriptions, etc.) to locate the resource. The full citations are provided so that this
may occur. We have provided a brief overview of each resource to assist with the resource
list's usage. We realize that this list may not be exhaustive but it will point juvenile and
residential agencies/facilities in multiple directions to identify supports for their facility-wide
adoption and implementation goals. We will update this comprehensive resource list on a
yearly basis.
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Track Positive Reinforcement
with Our Be+ App

A free mobile application to remind and track all of the positive reinforcement and
pre-corrections you give throughout the day.

Learn More

FEATURED RESOURCES

w

Video &
Examples
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About
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O ‘ 70% @ 11:16 PM
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Alarm
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Get Positive!

= Download here:
O https://play.googl

e.com/store/app
s/details?id=edu.

uoregon.embere
X_bpositive

m 10OS version
coming soon



https://play.google.com/store/apps/details?id=edu.uoregon.emberex_bpositive
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The “WHAT” means nothing without understanding the “WHY”

- T T T A A R O T A

5 g iene— =




o TikTok

- aspaghetti_headass

" being a
representative
-~ student

THE WHY

Need to establish positive
practices and sustain efforts
for long-term change

Horida
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Schools Face Difficult Challenges

* Multiple expectations

e Students arrive to school with widely differing understandings of what is socially
acceptable

e Students and their families facing a range of complex issues
* Traditional “get tough” and “zero tolerance” approaches have proven ineffective

* Individual student interventions are effective but can’t meet the need

* Teachers leave the profession due to (1) behavior problems and (2) lack of
support from administration to address student behaviors

* Teachers report “uncivil” behavior is increasing and a threat to effective learning

. Lack of discipline is viewed as a serious challenges facin publlc schools
) lorida
PBIS ::’cisitive BEha\:?i‘oSr‘,alpp e

-l l;‘ k&ﬁ}rﬁ] F“{!gﬂ]f‘;}i PBI Florida’s Positive Behavioral
------------------------------------------------------------------ Inferventions & Support Project
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1} 39, AND, 1 FEEL GREAT!



Common Responses to Problem Behavior

* Exclusion and Punishment
* Both are ineffective at producing long-term reduction in problem behavior

e Exposure to exclusionary discipline associated with higher rates of school dropout
and not shown to improve school outcomes

* Punishment (without a proactive support system) associated with increases in:
e Aggression e Vandalism e Truancy e Dropping Out

* Hardening schools to “prevent” violence

* Students and staff in schools that employ hi-tech security measures experience
higher levels of fear

* No gains have yet been found in student safety through target-hardening
(Walker, 2019; Warnick & Kapa, 2019).

- Florida
UNIVERSITY OF . s .

PBIS r?itivetl'geha\goéal . - I l; SOUTH FLORIDA PBI Florida's Positive Behavioral
e CUSER Interventions & Support Project
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Multiple Initiatives without Planning is
Counterproductive, Ineffective and...

Feeling
overwhelmed?

\ InStruction .'

Horida

ﬁPBI s Florida'’s Positive Behavioral
Interventions & Support Project
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Student success is directly linked to
predictable learning and teaching
environments that are sadfe,
respectful, constructive, predictable
and considerate of ALL

Horida
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academic performance
(Horner et al., 2009) a .
perception of teacher efficacy

(Kelm & Mclintosh, 2012; Ross, Romer, & Horner, 2012)

social-emotional competence

(Bradshaw, Waasdorp, & Leaf, 2012)

office discipline referrals

(Bradshaw, Mitchell, & Leaf, 2010; Bradshaw et al., 2012; Horner et al., 2009)

school organizational health and
school climate

(Bradshaw, Koth, Bevans, lalongo, & Leaf, 2008;
Bradshaw, Koth, Thornton, & Leaf, 2009)

social & academic outcomes for SWD

(Lewis, 2017; Tobin, Horner, Vincent, & Swain-Bradway, 2012)

suspensions

(Bradshaw, Mitchell, & Leaf, 2010)

reduced bullying behaviors

(Ross & Horner, 2009; Waasdorp, Bradshaw, & Leaf, 2012)

perception of school safety

(Horner et al., 2009)

restraint and seclusion

(Reynolds et al., 2016; Simonsen, Britton, & Young, 2010)

decreased rates of student-reported
drug/alcohol abuse

(Bastable, Kittelman, Mcintosh, & Hoselton, 2015; Bradshaw et al., 2012)

p—
>

School-Wide Positive Behavior Interventions and Supports
e
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Do the Math

pbismaryland.org/costbenefit.xls

If 1000 Office Discipline
Referrals (ODRs)

(average of 45 minutes each)

are Reduced by 35%...

If Administrators take avg 10
minutes/ODR, they regained
3500 minutes, 58 hours, or
9.72 days (avg 6 hours/day)

15,750 minutes,

262.5 hours, or
43.75 school days (avg 6 hours/day) of

Instructional Minutes are Regained



Triangle ODR Data (2018 - 2019)
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School Climate Survey Data * A small percentage of elementary

™ Elementary (n=569) students reported experiencing
bullying incidents frequently (7%) or
every day (4%)

100%
90%
80%
70%

60%

» 20% of secondary students reported
having seriously considered self-harm
within the past 12 months

50%

40%

30%

20%

10%

Reasons for Considering

0%
Clear rules Good | feel safeat Trusted Idowellin Teachers |value doing SE|f-Hal‘m
for behavior behavior is school adult at school treat me  theright 25%
at school noticed school with respect  thing 20%
15%
10% =
5% (v) o, 0, 0,
1 8 B e weow o oo
However, what do the students have to say & éo"'. & o\@ Ty Q00\-'(0‘?5-><z> Q;)o*". %.\\ooo* &
. SN SN O 00 QY
about the climate across those schools? & @ AN




Teachers Not Always Implementing District-Adopted Best Practices

% of districts % of teachers using PBIS practices A closer look at the adoption of some

reporting using PBIS frequently or very frequently common approaches to managing
disruptions and building student self-
regulation skills paints a similar picture.

While all districts reported employin

1 UU % ST % PBIS, only about 57% of theiraeachgrﬁ
reported using PBIS practices frequently
in their work. Given that the success
of PBIS is predicated on consistency

across classrooms, this significantly

% of districts implementing % of teachers using an SEL undermines the effectiveness of the
an SEl curricuium curricufum in their classes approach.

ol Similarly, virtually every district
reported using at least one dedicated
social-emotional learning curriculum.

93 % 2 5 % Howewver, only about a quarter of
teachers use the curricula in their
classes,

https://www.eab.com/-/media/EAB/Research-and-Insights/DLE/White-Papers/Breaking-Bad-Behavior-White-Paperl.pdf

Horida
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https://www.eab.com/-/media/EAB/Research-and-Insights/DLF/White-Papers/Breaking-Bad-Behavior-White-Paper1.pdf

Stages of Implementation

https://sisep.fpg.unc.edu/quidebook/level-one/stages-implementation

Implementation Stages

<= =)
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_____________________________ Interventions & Supports COLLEGE OF BEHAVIORAL
OSEP TECHNICAL ASSISTANCE CENTER & COMMUNITY SCIENCES

"'f - Assess needs ."'/-; Acqguire Resources ‘—\" -“/:— Adjust \-"1 -“f-

- Exarmine - Prepare implementation

intervention Organizatiomn Drivers

components - FPrepare - Manage Change -
- Consider Implementation - Deploy Data

Implementation Drivers Systerms

Drivers - Prepare Staff - Imitiate -
- Assess Fit Improvermnent

Cycles 1

Monitor & Manage
implementation
Drivers

Achieve Fidelity S
Cutcome
Benchmarks
Further Improwe
Fidelity 8

Outcomes

Florida

PBIS

Florida'’s Positive Behavioral
Interventions & Support Project


https://sisep.fpg.unc.edu/guidebook/level-one/stages-implementation

Core Principles
of PBIS

PBIS: Thi ngs to Know SBRIS s

150+ peer-reviewed research studies /\/
show that PBIS can help schools:

Improve Student Reduce Exclusionary Improve Teacher SC I E N C E

Intervention of choice in federal el )
le g islation SR

e

VALUES

Practices that impact quality of life

More evidence supports PBIS than any == 8 S

PBIS principles align
with tﬁ

ose of safe and

other behavior-related program or g et o

doable, durable, intervention of choice in
and available federal legislation.

. o, ® .
I n I t I at I Ve Connect with FLPBIS to Learn More:

Website YouTube Twitier Facebook

s 0

FLPBISOG  youlube.comiusseFLPBIS @FlondaPBIS

VISION

Practices that are doable, durable &
available

y tobe uzed by

ed indinichusls

ict teams develop system rey
pract emove batiers ot revers mpementation

UNIVERSITY of
SOUTH FLORIDA

Represents a different way of

Addressing

PBIS is a Unifying

H . H Challenging "PBIS is not full
supporting student behavior that is Behaviors e implemenied unti s
e —r———— {S0IS peovkdans tarad trameeric culturally responsive.
o ik “.‘,‘,",;L',',“l'.fgfl outcomes PBIS Fersere col Grmstional. and

havioral competence. These
include activities to build important
life skills, promote positive school
climate, ensure equitable outcomes
for all students, and support mental
health and wellness.
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s et
T e— t
Reward Implementati .
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behavior management, shifting the

PBIS (CR-PBIS) iquely designed to fit the cultural
ba(kgrounds of the individuals they serve. This sometimes requires educators to
change the way they think about. support, and/or address student behavior.

culturally responsive

Traditional

Behavior CR-PBIS systems are characterized by:

Management

Provides a framework for integrating | o~
ALL behavior supports related to ©:§::W
behavior, attendance, climate, e
mental health, and social-emotional
learning

. mﬂvz eren when the problem

Classroom Systems “valuation

v

‘ \ h Self-Refiection as a regular part of practice
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Prepare Educators
and Leaders to Solve
Problems Effectively
and Collaboratively

with Meaningful

Data that Result in

Action Steps!




THE HOW E

Continual improvement to enhance
quality implementation of PBIS —]
practices to achieve the desired |
outcomes

Florida
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Train and
Hope?
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A \PBISApps

SUMMARY

e Keep a strong team.

» Use your fidelity of implementatior
data to Improve vour systems.

e [Jse your school discipline data.

e implement PBIS in the classroom.

Four Tips for Sustaining PBIS
https://pbisapps.wistia.com/medias/uhkgj8pf29



https://pbisapps.wistia.com/medias/uhkgj8pf29

"We shape
our
uildings;
thereafter
they slzlape

Winston Churchill

—

Florida
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* How are your schools shaping your students’:

* learning experiences?

* social, emotional, and cognitive development?
* behavior?

* readiness for college, careers, and citizenship?

* What do your schools say about your:
* values and views of learning?
* teaching?
 children?
* educators?
* the role of the community in schools?

Horida

] F - \ , . ,
-l l;‘ SNERSITY OF PBI Florida’s Positive Behavioral
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High What do you value?
Expectations

Every data
point has a
face .

Children use What do you want to
pERpice accomplish or build?

Shared What skills/resources

Hold .
ourselves | Values Epldemlc of are needed to achieve
accountable literacy your goals?

y _d

L ’ S
-~ Al -?“r What’s your vision
barrier N for your school?

Horida
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Our Students Need...

?
* Cognitive Abilities Do

* Social-Behavioral
Competence

2
gofe’
* Emotional Well-Being »

Are your students?

UNIVERSITY OF e Dt ,
PBIS st sehavor I ] I N SOUTH FLORIDA Florida’s Positive Behavioral
oot Interventions & Supports COLLEGE OF BEHAVIOR A Interventions & Support Project
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Qualities Needed to Develop

* |nitiative
* Integrity = @202 . = T
* An inquiring mind
* Self-knowledge

* Interpersonal skills

* Ability to feel

b WEED L L
o 2

What qualities do we want to encourage in OUR children as
they grow toward adulthood?
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Have you made the shift?

“What’s wrong with you?”

“What happened to you
and how can we help?”

WI Department of Public Instruction Trauma-Sensitive Schools Resources: http://sspw.dpi.wi.gov/sspw_mhtrauma
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I e eV o S COMMUNMITY SCIEN Inferventions & Support Project



http://sspw.dpi.wi.gov/sspw_mhtrauma

the ways we set up classrooms and
cafeterias, use school buildings after
the bell, create learning
opportunities outside the classroom,
and display student work in halls and
on walls speak volumes about our
learning cultures

CLIMATE!

Horida
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How Do We Do This? We Need...

e 3 vision for what we want our children to become

i 9
* a foundation that provides a safe and orderly <(YD!D(\\NTITH\@
environment that is conducive to learning (9”’& Il G
* to provide access to opportunities to build skills / 7/

 data to guide problem-solving

N\
’*k,

* to understand that well-being is essential to

success! A_/ﬂ /J

. Ky e
* a diverse team-based approach "’3';':“.2‘:“:::2 ’

* to be willing to do things differently!
B Florida
-l %;E‘aﬂ%ﬁ\'_‘%}_gé]ﬂ PBI Floridar's Positive Behavioral

Interventions & Support Project

P B Is Positive Behavioral
Interventions & Supports
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Establish a Social Culture and Positive Climate

Commonll
Languagerl

Commonel
Experiencell

Commonp]
Vision/Values?

Quality
Leadership

Horida
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Goals of PBIS

1. Build effective, positive school environments
which increases school safety

2. Improve academic and behavioral outcomes
for all students

3. Prevent and/or reduce problem behaviors using a
collaborative, assessment-based approach for
developing effective instruction and interventions

4. Teach and reinforce appropriate behavior to enhance
social-emotional learning leading to meaningful and durable
lifestyle outcomes across a multi-tiered system of supports

Horida
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PBIS as a Framework

Without a Framework With a Framework

; Coaching

School Team *\5

Data based

’problem solving & ',
4 Effecti\le interventions

-

School Leadership \

Implementation

RIBEIRO

Forida |
PBI Florida'’s Positive Behavioral

Interventions & Support Project

UNIVERSITY OF
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P B I Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER



PBIS Foundational Systems

Universal/Tier 1

P B I Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER

* An intervention team
with a coordinator

* Behavioral expertise

* Fidelity and outcome
data are collected

* A screening process to
identify students
needing Tier 2
support

* Access to training and
technical assistance
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Intensive/Tier 3
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Managing Complex Change

Vision -4 Skills = | Incentives | ¥ Resmn'cesl -+ A;:f; — Change

- 4| Skills + Incentives + Resources + A;:;ann — ConfUSion

e - :
Vision Incentives | T | Resources| + gf: — A“XlEty

vision | | sams | F -+ Resources| +| “oor | = Resistance
visim | | skims |+ |meentives +- +| Agon | = Frustration

Vision -+ Skills *+ | Incentives | ¥ | Resources| = -

Adapted from Knoster, T.

False Starts




How can you support your school and
classrooms in the implementation of these
recommended best practices?

1) Prevent misbehavior through early intervention e ﬁ!j
&

2) Create conditions for positive classroom behavior

<

3) Promote the social-emotional well-being of students and teachers

4) Enhance supports for higher-needs students

https://www.eab.com/-/media/EAB/Research-and-Insights/DLF/White-Papers/Breaking-Bad-Behavior-White-Paperl.pdf
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https://www.eab.com/-/media/EAB/Research-and-Insights/DLF/White-Papers/Breaking-Bad-Behavior-White-Paper1.pdf

When
thinking

about your

students,
o =139 10 0) 115 What do SOME need?

schools...

p’ ,
< .

Horida

PBIS
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OUTCOMES

PRACTICES

Based on Your Data, Strengthen the
System to Support the Practices to
Achieve the Outcomes

& peis s SR SUPBIS I
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1) Establish Leadership Team
Membership with Identified Roles

Team member roles:

INFORMATION

AWARENESS

IS THERE ANYTHING
ELSE THAT'S BETTER

REFOCUSING

IT’S WORKING FINE, BUT
HOW DO OTHERS DO IT?

IS THIS WORTHIT?
IS IT WORKING?

HOW CAN | MASTER THE
SKILLS AND FIT IT ALL IN?

HOW DOES THIS IMPACT ME?
WHAT’S MY PLAN TO DO IT?

HOW DOES IT WORK?

WHAT IS IT?

PBIS Coach or Facilitator
Team Leader
Administrator

Behavior ‘expert’

Data Specialist

Recorder

Timekeeper
Communications

“Snack Mastet”

Student Voice
Parent/Community Voice




Team Responsibilities & Roles

Regular activities

Teams engage in...

Effective teaming &
communication

Data review
Problem-solving
Strategic planning

PBIS implementation
fidelity

Including stakeholder
voice & engagement

BUPBIS

Role/
Member Name

School
Administrator

PBIS Tier 1 Coaching Team Activities & Roles

Before Meeting

Activities by Role and Meeting Timeframe

During Meeting

After Meeting

Encourage and support team efforts
Communicate PBIS to stakeholders
Ensure meeting dates/times are on
master calendar

Attend and actively participate
Support Team Leader in keeping
members on-task and meeting moving
forward

Allocate resources for PBIS planning and
implementation
Communicate PBIS to all stakeholders

Communication
Point-of-Contact

Gather district information from DC
relevant to PBIS and behavior

Share district information

Share meeting information with DC

Content Knowledge
Expert

Access/prepare area of expertise
information based on concerns

Share pertinent information based on
area of expertise

Complete assigned tasks

Data Entry & Retrieval

Access and graph data from district
system or RtIB database

Share evaluation & implementation data
Lead data discussion

Enter data into district system or RtIDB
and PBSES
Share data highlights with stakeholders

Solicit input from team

Facilitate meeting

Contact Content Knowledge experts

Disseminate product updates

Transcribe member responses

Facilitator Prepare agenda using feedback to Keep members on task regarding areas of concern discussed
prioritize items Resolve conflict constructively Support ‘experts’ with next meeting
Distribute agenda in advance Gain consensus on next steps preparations, as needed

Recorder Provide meeting minutes to Facilitator Take notes Distribute minutes to team

Maintain electronic copies of
team products

Snack Master

Ensure snacks for meeting

Bring snacks to meeting

Gather “leftovers”

Be prepared for action planning

Remain on-task and engaged

Stakeholder Voice Obtain stakeholder input & perspective Share input from stakeholders Communicate information with
P persp Plan for stakeholder communication stakeholders
. Monitor time of each agenda item
Timekeeper . . X o .
Review time slots on agenda Keep members aware of time limits Complete assigned tasks
using established signal
Preview agenda Follow meeting morms Complete assigned tasks
ALL MEMBERS Bring ideas to address concerns Provide input Model & coach PBIS practices to all

stakeholders




2) Identify Vision and Develop
Brief Statement of Purpose

00 Nuestva. Misidn &
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L about, you don't
& have to be pushed.
§ The vision pulls you’




Characteristics of Effective Teams:
What’s needed to make this all work?

http://www.livebinders.com/play/play?id=2280169#anchor

o s

4

4

* A Clear Purpose e Balanced » Effective

e Well-defined Participation Decision Making
Goals e Open and * Participative

» Established Collaborative Leadership

Norms and with Communication
Clear Roles and e Positive
Responsibilities Atmosphere Access your local
e Diverse Skills of and Managed resources to be
Team Member Conflict coached and build
* Trusting and skills!
Stakeholders Need Cooperative ;

Ongoing PD and TA! idcteitelielo:
|



http://www.livebinders.com/play/play?id=2280169#anchor

3) Complete a PBIS Fidelity Tool

(e.g., TFl or BoQ)

=
\@.PB_%QM September 2014

SWPBIS Tiered Fidelity Inventory

version 2.1

ine. B., Barret, S.. Eber, L.. George. H., Homer, R., Lewis, T., Putnam, B., Swain-Bradway, J.. Mclntosh, F

Algozzine,
K. & Suzai, G (2014). School-wide PRIS Tierad Fidelity rventory. OSEP Techuical Assistance Center on Posi-
tive. i e and Supports. phis.

School-wide Benchmarks of Quality: SCORING FORM (Revised)
School Name: Dismict:

Coach’s Mame: Date:

STEF 1: Coach uses the Scoring Guide to dstermine appropriate point vakue. Circle ONLY ONE response.

STEP X: Indicate your team’s most frequent response. Wiite the response m cohumn 2.
(in place ++, needs mprovement +, or ot in place - ). If there is a ti, repom the higher score.

STEP 3: Place a check newt to any item where there & a discrepancy betwesn your rating and the team’s mong,
Document the dis

discrepanciss an page 3.
Critical STEP STEP 3
Element: ! i’lgf «
[ Y e — 3[a]1]0o
PBIS Team | 2. Team ha ropular mossings {ar leact nonthiy) 110
3. Taam haa sstabliahed a clear mission/purpase 1B
| 9 3. Faculty me aware of bakavior problams acrots campus Srough N
Famalry mesmlar data sharing
Conpmitment | 3. Faculy involved in extshlishing and reviswing goals 110
6 Faculty fosdback it obtained Smoughour S yuar 110
7. Discipline process dascrived i namative fommat or depictd i N
araphic formar
Effactive . Discipline process inchades decemenaiion procedires 1o
Procedures for | - Dcline ratamal form mciade: Son msaBll & Secitien e
Dealing with 3 oo barviars are Setmed s|a[T[0
Drzcpline T1. Mziezizminar bahaviars are clearly Efarasand I
17 Suggerted amray of approprises mspontat o major [oHoe- e
mamaged) problam bebmicrs
13. Data rystem is used to cellect and amalyre OO dams 3210
Deta Enmy & | 14, Adaticoal fan o collected (amendance, s, Gouly o
Analyeis Blan amendamcn, srveys) and wed by SWEBLS toam
Estshlished 13. Data analymed by team at least moarhhy 2|1 ]o
16, Dara thared with foan: and xcalty mensly (ming 11 [0o
T7. 33 poasivaly sated whock-wide sapectations e pomed wousd |+ | o | 1 | o
schoel
Expectations 18. Expectations apply to both stadants and saff if2f1]w
& Fules T8, Falas 2w devaluped and posmed for speciic settings (sartngs N
Developed whars dana waggsst mules & needed)
0. Rlus axo linked o sxpactaiions |0
1. S are imvobred in devalogmant of axpectations and mulss 21

Kincaid, I.. ChiMs, K, & Georga, H_ (March, 2010).
School-wide Benchmarks of Quaity (Revised). Unpublished instramens USF, Tampa, Florida 1



https://www.pbis.org/resource-type/assessments

Baseline Benchmarks of Quality (BoQ) -

Critical Element Category

I

Benchmark of Quality Score per
rules

Come to
consensus on
expectations &

Survey staff:
get input &

Next Steps

ining

100

Develop
lesson plans

Determ

N S S B S S S p S B S LI S
2 ) [} [ [} [} o [} [} [} [}
o m w [ w [yl =+ o] x| -

1

paloas sog ajqissod Jo abieuaniag

Develop & Implement
Discipline Procedures

Critical Element Category

ald

Critical Element Category



Tiered Fidelity Inventory (TFI)

Subscale Reports

100 92 94 g9
90 -

80 -
70 -
60 -
50 -
40 -
30 -

Tier | Tier |l Tier Il

BTime 1 mTime? mTime3 uTmed mTime5 mTmeé

Sub-subscale and [tfem Reports

= Sub-subscale Tier | Tier Il

= Tier | 50%

= Teams 0%

=1

. Plot Area
* Implementation =%
= Evaluation 20%
. 10%
= Tier Il - | | .:

[ TeClmS Teams
= Intervenfions
= Evaluation Tier llI

Hin

Teams  Resources Assessment Support  Meonitering

n |-I-e m R e p Or-l- Plan  Adoptatfion

Implementation Evaluation Teams Interventions

= Tier lll
* Teams
= Resources
= Assessment
» Support plan
* Monitoring and adaptation

Evaluation

7 M
Lo



4) Identify Specific Goals and
Objectives based on Vision & Results
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Universal PBIS (Tier 1) Action Planning

@ PBIS [t .

38 TEEMNIELL RSSINIANES EEBER

PBIS Action Planning Template

Area of Focus Action By Whom By When Status

School Organizational Climate

Action Planning Form

1.1 Teamn Composition

1.2 Team Operating Procedures

1.3 Behavioral Expectations

1.4 Teaching Expectations

1.5 Problem Behavior Definitions

1.6 Discipline Policies

1.7 Professional Development

1.8 Classroom Procedures

1.9 Feedback and Acknowledgement

1.10 Faculty Involvernent

1.11 Student/ Family/ Commumnity/
Involvernent

1.12 Discipline Data

1.13 Data-Based Decision Making

1.14 Fidelity Data

1.15 Annual Evaluation

lay?id=2278508



https://www.pbis.org/resource-type/assessments
https://www.livebinders.com/play/play?id=2278508

5) Identify Positive School-Wide Citture o
Behavioral Expectations ot

QSeS° CHRRTERM_

SARAE 1 LES REED

Einstein Students Are:
« SAFE

« RESPONSIBLE

« RESPECTFUL

-READY TO LEARNL




6) Develop Procedures for Teaching
School-Wide Expectations




Behavioral Expectations

Incorporate Social Emotional LLearning Competencies

hree Bees (Elementary School Example)

Expectation Individual work Lunch Group activities Changing activities

Be ready =Have your materials =Hawve a lunch plan. =Be =Be aware of the daily
open and on top of your =Choose quiet or social gro schedule.
desk. lunch area. COM) =Listen for directions from

rs. Lee.
e flexible in case the

=Fpllow directions the =Invite friends to join it =Haw
first time. you elect social lunch. with
your seat when =Get to work right away. assig
e morning bell rings. =Orga

=Be on time to school
and class.
=Listen when Mrs. Lee

Be responsible

=Fpllow directions on =se my breathing =FoCuUs on your work. away
and assignments. technigque to feel calm. =0ne person speaks at a :
3nd get to =Tune in to and listen to time using indoor voice.

speaks; one person my personal signals. =Ask Tor help as needed.

speaks at a time. o =se indoor voices when =Finish on time.

=Complete your speaking. =Share with others while =KEeep yos
homework. keeping your hands and to yourselr.

=Ise indop feet to yourself. =lse indoor void
speaks speaking.

Be respectrul and work =Invite those sitting alone =Encourage others to =Be thoughtful of others.
quisthy. to join. work cooperatively. =Keep hands and feet to
=se only your materials. =Jffer to share as =Keep hands and feet to yourself.
=Ask for help by raising appropriate. yourselr. =lse indoor VvDICES.

=h when Mrs. Lee your hand. =Act in a manner that =t is okay to disagree, =wWhen mowving in room and
peaks; one person =Nake a good effort. acknowledges others but do it without being hallway, always walk on the
speaks at a time. feelings and disagreeable. right side.

McDowell Institute (September, 2018)
http://intranet.bloomu.edu/documents/coe/McDowellNews-Fall2018.pdf



http://intranet.bloomu.edu/documents/coe/McDowellNews-Fall2018.pdf

The Cardinal Way

Water Fountain
gEsae | BERESPECTFUL | BERESPONSBLE |
KEEP WATER OFF THE \ TREAT FOUNTAIN WITH ‘I COUNT: 123
ROOR CARE

~ fstUR0 | SERESPETUOSO | SE RESPONSABLE |
| PROCURARNOTIRAR | TRATAR LA FUENTE CON
CUIDADO

The Cardinal Way

Fuente de Agua

CONTAR: 1-23

}2%?— - _} Sherwood Forest Elementary
_ \ "i' mia L= Binstein Students Are...
s | i | s i
- | e Respectful
oL Responsible
- ‘ Ready to Learn
Our CLASSROOM Expectations
% Keep your hands, feet and objects to yourself ‘
& Go directly to your destination. ‘
& Stay to the right side of the hallway. }
& Adhere to all school rules. ;
% Walk quickly and quietly fo your destination. \
n : Follow directions when woving from onearea |
' 5 10 i to another. ‘
e

' Escuela Elemental Sherwood Forest

Los estudiantes de Einstein son y est

Seguros
Respetuosos
Responsables

v
& Ser m participante cooperative en el grupe
& Adverirse a todas las reghas dela eseoela.

Hoc sinh Einstein Sherwood Forest

Pugc an toan
Ton kinh
C6 trach nhigém U

# Tir sk il nhimg ngudn khéc
# La nguoi ling nghe nhiét tioh
@ La nguor than gia nhom hop 1ac
# Tulin theo cac kbt W cia trong

DRIVE
ON LEFT

IN AUSTRALIA

CAFETERIA
Be safe Be Respectful Be Responsible
Eat First
10

-

Alwoys use your manners

T ok at level |




Wide Expectations and Routines
= (lossroom Exfm“"'«f'i’“51

Classroom Routines N ¥
B .Be on Hme perpared to leornm
[«
Group work Desk work Qmi;z;and Arrival Dismissal I L
Rules
= 5
Sit with feeton | Study for all gl emfa e Bc 'u& K\“& W '&s T k ¢
Offer ideas the ground assessments P aAke care ©
RESpECt for the day homework RCM‘ o \ ) l
. r "y - LIS YOI RS
Complete all Get d Read through : our SChOO
Ourselves Al SO at] ea 21 Lock belongings | Pack necessary '
tasks stretch if and double- in locker materials . =i PR Keep your bady 1o yourself |
T on cf
necessary check all work .kug MJ" FCC\',M dh’&"‘ b Mrc o en chais. stols, o the Woik o e hiture and
Wait your turn to talk people
Keep eyes on | Keep phone off | Let others sit B c s‘. Be slent dring firg drill =
o Is Give peaple enough space Kebep your backpack in your
= k andon i by.
- N Sidewalks Criss-cross your le =
clothes 1o schoqy 95 at groyp, " _
9y with things softly or

Compliment .
Work silently your own and in bag with

others’ ideas - < - - .

Ri t . .
espec Read quietly if paper ove out of LA s S ROO o) n Yﬂu' arn e, ; R (P
. 9 ice. ) y.

Talk sof
fine: ly when inside oring
' YS and pets ot

others

area Close locker Pu: Beoas +ire ~ip vecidv 1o lear
doors guietly ung
ap Move chairs W4
quietly h

- e Iimi<

-

o ————— .

contact

- —

List d
Others stenan finished ahead . .
make eye £ oth Study with the way quickly | Hold ” -
e e s EZX PECTA TToNS :
= U{ \iw L] V\’ = Tag people Jome or jn Your ¢q
i i i Lo softly, Show ang Tell), " (unless g

= . LiSten ind

- M oDel

L oso1a
Schcor

. pple
C lasSTocom, —‘
/ %




8) Develop Continuum of Procedures
for Encouraging Expectations

PBIS Store

* incentives *

hery

\

veaxm W
alnount

{
L

0 Svee? AR

01 T T R
% B or Mys a\inas

120 Show ond

,,,,,
.......

*overall progress * systems * handbooks *

~

Directions: Present this completed ticket to Tear off this
a campus to recognize their PBIS efforts in: portion and
* presentation * creativity * organization* ~ place in the

door prize
ntry box!

-

Thank you for
kicking tail.

A-List Preferred Member

Southwests

Rapid Rewards’

H. George

thinks you're doing a great job.
Keep up the good work!




9) Develop Continuum of Procedures
for Discouraging Expectations

OFFICE 15 THE
INCIDENT CLASEROOM
MANAGED IN L
THE - Behaviar
Werbal Warning Staps no
Wit SAMPLE INTERVENTIONS Re-state . further
E‘Fn e la& Sezting Change Expectation/Rule astien
rererra Student Conference it
escort -
tud £t Parent Contact
stu f_‘?.” o Student Contract 2nd Step {same behavior) Behaviar
ottee Redirection Re-teach Expectation. stops na
Proocmity begin classroom behavior > aetion
I Loss of Privilege reportfapply intervention
- Restibution *
Admin Apology )
3rd 5t beh B hawior
determines Werbal & Non-Verbal g s -I:Eame = _alﬂnr} ttops no
ConSsequeance Prompt apply intervention Further
l Reward Alkernate Behavior contact parent A action
f ‘\ 4th 5t bBehawi
»Copy of referrral given LT -~ E!} [ same behavior) Bakavior
to teacher/staff Cla::l:u:r; ::::“;ant ‘:'DI-'ItII'I u= classroom sEOEs na
*Co retained st school P behavior report. Contact a P
Py e i T" fen amsess - paer, guidance, or admin [ * action
e - »Copy of referral sent to :‘arlahles;n :Ixs:r\uu.rn for further
udent conmierancs £ wia stud t that may be promating R . _
S parent via studsn prablern behavinr i, intervention/suggestions
p= ecological, classroom t
Parant contact behaviar systerm, & 1‘
Detention curriculum, Sth Step ( same behavior) F?;OFECE Ite'liegz::s
Refer to guidance b Refer to guidance or  _| a:pi; afﬂ?crll;_'g:mum
In-school suspension \_ __) complete office referral behsvior reports
. form
Ouwt school suspension
Recommend for
expulsion

Write a referral & escort
student to office

Martin County Schools: Hidden Oaks M%=




Are you Positive with

ongoing Performance
Feedback?

;“:/\ " Artist L



10) Develop Data-based Procedures for
Monitoring SWPBIS Implementation

-
=
L

I Monthly Referral Rate I

Average Referrals Per Day
(=] == (%] w - [13] =) ] -~ = w

School Months

This Year's Core Report®

School Year 2013-14, Majors only

2% of Students with 6+ ODR: 0.88
2% of Students with 2-5 ODR: 7.38
% of Students with 0-1 ODR: 91.75




Drilling Down into your Data for
an Accurate Problem ID

I Referrals by Location I
W 201314
100: W 2013-14 Rea ding

Referrals by Time I

WHEN

WHERE: | Qg sk

CLASSROOM

CLASSROOM LARGE
S8 GROUP INSTRUCTION

H s 2 2 [ 2%
@ 40 s
& @ 244
£ K & 2 21
8 1 = i
£n £ 104 14
£ 12 2 12
= 124 11 14
Lo 0 0 10 o 10 10 g
T T T 5 & ;
o A 84
® £ & 8 FJ & ¥ e g a3 T s B |
¢ F N & £ & & & 7§ & 2 2 2
fE ST EE Ty ‘* u . ‘ Referrals by MOTIVATION
: ’ & s & & & & & § § e erra S y
Locatiars # & S & & $ & £ & ’
s & & & & A4 &
9:00- 11:30
L] L]
231
[
S
-3
20

| To Avoid the Activity

¢ § S S Sy ey oo S
fF & & & &8 g &EIF FF o ¢

CLASSROOM Referrals by o
, CONTEXT, 9:00- 11:30 AN

| During Large
Group Instruction

Number of Referrals
S owos

2 If Tier 1/core is NOT sufficient for either a “domain”

AR A AT or group of students, what barriers have or could
S preclude students from reaching expected levels?




11) Develop Systems to Support

Staff Staff Survey & School-wide Data

m ODR Data
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Community

School

With Friends

Respectful

Responsible

Safe

a Culturally Responsive Practices Lens. www.wisconsinpbisnetwork.org (search = “equity”)

Getting up | Getting to | Clean-up | Time to Homework Mealtime Getting
in the school time relax time ready for
morning bed
Make Your Hawve your Do your Clean up Put your Set the table | Brush your
H bed back pack, chores after things in your | Put dishes teeth
lunch, notes, yourself backpack away Dirty
HELF OUT | Clothes in keys when finished clothes away
hamper Play quietly
Get up on Be ready fo | Clean up Ask before  Complete Use kind Get to bed
O time leave on after you berrew | your words and "I | on timel!
time yourself homework on | statements”
OWN Get cleaned Ask to time
YOUR up and change Recognize
BEHAVIOR dressed on stations Do your bestl | mistakes and
time apologize
Trya "Thanks for | Ask Respect Ask for help | Please and End the day
M morning the ride" politely others respectfully | thank you with nice
SMILE! for help things words and
MAMMNERS "Have a nice “Thanks for Use your thoughts
COUNT Thank your day” Offer to the help” napkin
parents for share
helping.

E

\4

E

R

Y

D

A

Y




Supports for Educators: Sharing Data with Families

Data

Data refers to scores (often numbers or percentages) that reflect a 1001
measure of what students are expected to know or do in different areas | - __ |
like reading, math, or behavior at their particular grade-level. Datamay = = ~

include: p 80

* a score on a reading test (98 words read correctly per minute),

« a score on a math test (23/32 problem answered correctly), el

* scores on statewide tests (Level 3 in FCAT reading assessment), 3 40 °

« the number of times a student raised their hand to answer the g
teacher’s questions (7 times during a 30-minute student
observation).

Data are often shown on a graph to show student progress over time. 1 T T T r T rrTvI'ns
As part of implementing a Multi-Tiered System of Support (MTSS) a 2 3 45 6 7 8 9 101 21 1314
data-based problem-solving process is used to make decisions about Weeks of Instruction

how best to support student learning. In this sense, “data-based”

means using students’ scores on certain measures (tests) and

comparing their current level of performance to where the level of performance they are expected to be performing at in order to
advance to the next grade level. By making these data-based comparison, it allows educators to know how much help or support to
provide students in order to ensure they reach their educational goals in a timely manner. Using data, rather than solely relying on

adult perception and judgment of student performance, allows for comparisons and discussions of student progress that are objective.

Instruction

Instruction is another word for teaching. It refers to the different strategies and techniques educators use to teach students skills and
inf ion. ion can be provided to larger groups of students (entire classrooms) and smaller groups of students (one or two
students).

One-on-one instruction: Small group i Whole group instruction:

http://www.floridarti.org/r
eveal/glossary/glossary.htm

TIPS

FOR
ADMINISTRATORS,
TEACHERS, AND
FAMILIES:

HOW TO
SHARE DATA
EFFECTIVELY

Harvard Family
%) Research Project

https://archive.globalfrp.org/var/hfr
p/storage/fckeditor/File/7-
DataSharingTipSheets-
HarvardFamilyResearchProject.pdf

HOW TO SHARE DATA
WITH FAMILIES

© Use discretion.

@ Make data accessible,
understandable, and
actionable.

© Provide training so that
teachers are prepared to
discuss data.

@ Give families the opportunity
to learn more.

© Recognize that each family is
different.

Harvard Family Research Project

https://www.gse.harvard.edu/n
ews/uk/15/11/data-dialogue



https://www.gse.harvard.edu/news/uk/15/11/data-dialogue
http://www.floridarti.org/reveal/glossary/glossary.htm
https://archive.globalfrp.org/var/hfrp/storage/fckeditor/File/7-DataSharingTipSheets-HarvardFamilyResearchProject.pdf
https://www.gse.harvard.edu/news/uk/15/11/data-dialogue

behavioral expectations!

expectatlions 100!

@ Remember The Little League
Parent/Volunteer Pledge

1 will teach all children to play fair and do their best.
Iwill positively support all managers, coaches and players.
I will respect the decisions of the umpires.

1 will praise a good effort despite the outcome of the game.

The main reason children want to play baseball is because it is fun.
Please don't let the behavior of the adults ruin their fun.

—_—
A trusted name in Clearwater for nearly 40 years.
727-796-8282  MatthewNoyes.com




13) Build Routines to Ensure
Ongoing Implementation

September - October
Data Review PBI5 Mlanning Implementation Family/Community
September
= Previousyears ¢+ Manthly wam meeting Facutty,]
O0Rs, 15, 055, (schedule developed in Augustj = Expec —
oonssos e deeiped o) - s NOvember — December
athnicity, bahanior data with staff = Discipd m_h‘f
academics, *  Determine how SW datawillbe = Behay = = - I
dassracm chasl with 12772 . - Data Rewview PBEIS Planning Implementation Com ..
= Plan for teaching expectations
*  Bolt&TFI & rubes, rewards, discipline PBIS St = o e
prucess wstafl & students  + Expec rovlous months - Manthly team meeting J ry — Feb ry
+  Resulte fram v Scharduls neward svants for . DDII:,JISS..DE-S. Progress monitor Dctober Tdd'::; q n uu E‘ ru u
ke k-aff ewents o year = Discip athndelty . - o i A
. ¥ - = = N . . Fami
endvyearsurveys = Update Action Plan academics, any areas of concern based  + M Data Review PEIS Planning Implementation W{
classrocm an data and PIC 1 review c('.lI'I'II'I'H.II'-"Z'!I
October = [ustomrsports * Plan fornew student/seadf .
h noer, grade- arlentation
= Previous month's + Bdonthly team meating = Hald ¥ e - B - B nth's » .
lervad, comtext, = Consider family/student brigf = revious mal Manthly team meeting Rete -
ODRs, 55, 055,  *  Plan refresher based an data & euEnt ESE, wbe Dy b O0Rs, 155, 055, — Mu rc h - Aprll
attendance, reware event * Provicll o - Update Action Plan attendance, *  Review plan for re-teaching stud
athniity, *  Coordinate & chare data with = Implafl | Walk-through wthnicity, developed in December -
academic, T2 team for students with 1+ [ T . D Revi PBS Planning ST TN eI a1 Family
classroam referrals © Ensurg classroom =  Plan strategies based an Commumnity
¢ ot e ST e T T M arch
*  Students with 1 ta 111 B O0Rs, 55, 055, ¢ Plan mothatars to keep staff
e i T i Aa J ey ™ aanian e
abhndcity, wik L'} -
academics, = Plan far re-teaching av u ne o suppost students
classracm expectations after winter - . ) . Family/ = Share PBIS data wikh staff during testing.
brealkc Data Rewview PBS Planning Il ementation =
=  Custam reports - ' Man Cnmrrmru‘h; = implement rewand svenk = P lekber arbcle
T ey v sho .
1 Previous = manihly team meeting = sdodel schaool appll caticon *  Mewsleiber artcle succestes, refres her
month's OAs, sharing school -wide Indoemnatian, etc.
ES, Oos, = Beginplanning = Share PEIS data with stadff diarta, ewents,
attendance, goalsfoutoomes for next year suCcesses, and sureey
ethnicit " share survey resuRs with et e | Apt ]
academics, = Plan far sharing sumney staff, studenes and families = Shane PEIS data wikh staff =  Mewslekber article
classroam resules = ‘Good New” storkes to shari hoal
= Complete Bog, TH and e dia o . aring =c =
»  Review Bathand TF Envd-Year Cutcome data . S ST Lo
i for
Update Action Plan h< = implement refresher *  ‘Good News” storkes o
p strategies i diia
Previows manih's Banikly team meeting Hald year-end rewand Meews lekber artcle . 5ol
OORs, 55, OGS, = Complete snd-year vt for stsdants shiaring school wide . M L DS
attendance, evaluations |Outoom & Data diata sumimany & goals r FBIS eam
ethmicity, Summary, 3o, Equity = ¥ear-end ressands for staff Eor nest year
academics, Frofile, ebc)
classroomm =  Plan for next year based an = Pre-planndng for nest
B and TFI nesults schoenl year
- Bolk, TFI
*  Climats, Family, =  pdate Action Plan
Student Surveys



https://www.livebinders.com/play/play?id=2278508#anchor
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»
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In sum, when implementing PBIS... S=%==-

v'Regularly check the effectiveness of practices - NO ONE IS EXEMPT!

v'Pull from a continuum of evidence-based interventions to support
student needs

v'Access opportunities to be coached and trained to develop content
expertise

v'Rely on your team members and leaders to guide the work together
v Implement universal screening practices
v'Use data to monitor student progress to prevent and respond as needed

v'Include community members and families to create culturally-relevant
practices



Leading, Teaming, Coaching...
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hgeorge@usf.edu

www.flpbis.org
@HeatherPGeorge

@flphis
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