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Overview of Today’s Session

1. Discuss how our educational systems
have changed as of late

2. Introduce the equity focus of a next-
generation PBIS approach

3. Share some strategies within the familiar
core practices of PBIS

Handouts: http://www.pbis.org




What have we learned in the

past 18 months?

But some
students and
families thrived.

Why do you
think that was
the case?

And some
schools did
better than
others.

What do you
think made the
difference?
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U.S. Schools Using PBIS

August 2020
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29,083 Schools Using PBIS

>30% of all Schools
16,286,480 Students | | | |
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Statistically Significant

Outcomes of PBIS

m Reduced exclusionary discipline

(Bradshaw, Mitchell, & Leaf, 2010; Flannery et al., 2014; Gage et al., 2018; Horner et
al., 2005; Metzler et al., 2001; Nelson, 1996; Nelson et al., 2002; Solomon et al., 2012)

m Increased prosocial behavior
(Metzler, Biglan, Rusby, & Sprague, 2001; Nelson et al., 2002)

m Improved emotional regulation
(Bradshaw et al., 2012)

m Improved academic achievement
(Horner et al., 2009; Lassen, Steele, & Sailor, 2006; Nelson et al., 2002)

m Improved perceptions of school safety
(Horner et al., 2009)

m Improved organizational health
(Bradshaw et al., 2008)

Statistically Significant

Outcomes of High School PBIS

m Reduced exclusionary discipline

(Bradshaw et al., in press; Flannery et al., 2014; Freeman et al., 2015a)

m Reduced alcohol and other drug use

(Bastable et al., 2015)

m Improved attendance

(Flannery et al., 2020; Freeman et al., 2015b)

m Improved student engagement

(Flannery et al., 2020)
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What is...
fidelity of implementation?

m The extent to which the critical features of
PBIS are implemented as intended

Why assess it?

m Helps us improve outcomes for students

m Helps team target next steps and areas for
improvement
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Survey of 2,000 Educators

% of districts
reporting using PBIS

% of teachers using PBIS practices
frequently or very frequently

% of districts implementing
an SEL curriculum

% of teachers using an SEL
curricufum in their classes
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SWPBIS TFI 2.1 - Subscale - S 3IS TFI 2. Demonstration School Exemple

Demonstration School Exemplar

suveys  Zeni h, Winnemac
WPBIS TFI 2.1
School-wide PBIS Tiered Fidelity y School-Wide PBIS (SWPBIS) Tiered Fidelity Inventory
monstration School Exemplar
Ject Repor 51512017 - 51512019
Subscale v - 552017 562018 WM 552019
100%
rom
2016 80%
o
60%
2018-19
40%
Select Organizations
2%
Demonstration School Exemplar
0%
) Excel / CSV
Beor  Tier1

Free: http://www.pbisapps.org/products/pbis-assessment

“If you ran a hospital, but you were only
known for serving people who are healthy,
well, then you wouldn’t be a very good
hospital.”

- Pedro Noguera
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Effects of Equity-focused PBIS
on Discipline Gaps

m Fox et al., 2021

m Gion et al., 2020

m Mcintosh et al., 2018

m Mclntosh et al., 2021

m Mcintosh et al., in press

= Muldrew & Miller, 2021

m Payno-Simmons, 2021

m Swain-Bradway et al., 2019




Effects of PBIS on Out of School Susps

(WI Schools Implementing PBIS; Swain-Bradway et al., 2019)
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Equity-focused PBIS RCT
Outcomes
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PBIS Cultural Responsiveness

. . CRITICAL

F|e|d GU |de (Leverson et al., 2021) CORE SChOO‘{V(Vﬁde 1 FEATURES of
szSACE(-)rcl)lc-Es sozial competénéies) EFFECTIVE
m Three sections: wide PBIS SCHOOL-WIDE
. EXPECTATIONS
1. Ildentity awareness
2. TFI Cultural » Small number (2-5)
Responsiveness
Companion * Memorable
. PBIS CULTURAL
3. Appendices RESPONSIVENESS » Broad (Cover all
FIELD GUIDE: expected behaviors)
» Positively stated
http://www.pbis.org/topics/equity arch 2091
THE WAY IT
CORE school-wide WORKS CORE school-wide
PRACT'C ES exp_e:l:tations (i.e.,l PRACT'CES expgctations (i.e.,'
social competencies) social competencies)

of school- of school-
wide PBIS They become wide PBIS =

the common
language of the
school:

- Educators

- Students

- Families
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personal
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e Do Ourm

Personal Best

Evergwhere « BII the Time




ENSURING

CRITICAL
CORE school-wide ] FEATURES Of CORE school-w_ide ] EQUITABLE
PRACTICES cocal competenies)  EFFECTIVE PRACTICES socsiconpeenies)  PRACTICES
f school f school
or sonot SCHOOL-WIDE e PRI
wide EXPECTATIONS wide
« Small number (2-5) Get and use
. meaningful input
from:
« Broad (Cover all - Families
expected behaviors) - Students
» Positively stated
 Culturally relevant
esources for Expectations and
Matrix Review CORE
& PBIS e, e PRACTICES ::’c:’iil?ts;ir?]gset(;séies)
of school-
wide PBIS TEACH &

bit.ly/ExpsandMatrixReview

Cultural Responsiveness
Field Guide — Appendix D

PRACTICE
prosocial behaviors




PLAN to TEACH

THE WAY IT

RE . RE .
pracrices (1| Sy, | EXPECTATIONS eracrices (11 Sy, IONS
wide PBIS e I wide PBIS mons  EXplicit
prosocial behaviors « Start of the year prosocial behaviors instruction
* Booster sessions ensures
Teach the expectations everyone is clear
in the actual settings on what is
T ehihe: desired, without
| Retore SR
- Actions everyone knows
Discrimination What tO dO
ENSURING O UNIVERSITY OF OREGON
CORE .
pracrices || Bz, SITA3EE
of school-
wide PBIS Pracrice The Personal
prosocial behaviors He/p StUdentS )
make and Matrix
describe
connections and
differences
across school,
home, and

community
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Personal Matrix

m A whole-class student activity similar to the
existing school-wide behavior matrix

m The tweak:

[1Take school expectations and have students...
= Add examples at home
= Add examples in community

Expectation

At SCHOOL
it looks like...

At HOME
it looks like...

With my FRIENDS
it looks like...

Be Safe

* Keep hands and
feet to self

« Tell an adult if
there is a
problem

Be Respectful

* Treat others how
you want to be
treated

Include others

« Listen to adults

Be Responsible

* Do my own work
* Personal best

Follow
directions

* Clean up
messes

Expectation

At SCHOOL
it looks like...

At HOME
it looks like...

With my FRIENDS
it looks like...

Be Safe

Keep hands and
feet to self

Tell an adult if
there is a
problem

Protect your
friends and
family

Don't talk back

Stick up for your
friends

Don't back down

Look the other
way

Treat others how

Do exactly what

Text back within

messes

you want to be adults tell you 30 seconds
treated to do .
Be nice to
Be Respectful | - Include others Don't stand out friends' parents
+ Listen to adults Don't bring Share food
shame
+ Do my own work Help your family Have each
. Personal best out first other's backs
Follow Own your Own your
Be Responsible i i
P directions mistakes mistakes
. Clean u Share credit Check in about
P for successes what to do

UNIVERSITY OF OREGON
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Discussion Question

uoB

= What do you think you might see on

students’ personal matrices?

OWhat might be similar or different from school:
= at home
= in their community
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Interpreting the
Personal Matrix

m For the differences between school and
other settings:
1. Are the “different” school rules necessary
for positive student development?

0 NO: Change the rules to align more with
home and neighborhood

0 YES: Acknowledge explicitly and provide
additional teaching, practice, and

O
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Resources

http://bit.ly/PM-overview

PBIS Cultural Responsiveness Field Guide

acknowledgment (Appendix G: Personal Matrix)
THE WAY IT
CORE school-wide CORE school-wide WO RKS
PRACTICES oo compoonies Jlgaless i
of school- of school-
wide PBIS TEACH & wide PBIS TEACH & “‘Whatever you

PRACTICE
prosocial behaviors

prosocial behaviors

PRACTICE

prosocial behaviors feed, WI” grOW’

2

- Bishop TD
Jakes

prosocial behaviors
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Thought Experiment Assessing equity in use of praise

1. List the 5 students with whom you have m |s this effective practice used equitably
the “best/easiest relationships.” with all student groups?
2. List the 5 students with whom you have [1Black students receive lower rates of praise
the “most challenging relationships.” and higher. rates of reprimands (Gion et al., in press;
Knochel et al., in press; Scott et al., 2019).
3. Note what patterns you see in the groups. r1Coaching can increase equity in praise and
0 Similar to each other? reprimands (Gion et al., in press; Knochel et al., in press).

O Different from you?

ENSURING
CORE school-wide E I TA B L E
PRACT'CES exp_etl:tations (i.e.,l QU
of school- social competencies) PRA CTICES
wide PBIS e
prosocial behaviors In crease Track Positive Reinforcement
Con tingent praise A free mobile ap:C:t:\l:)‘Etlo.i;e&‘E‘nlira?aij;eﬁgegmforcemem and
prosocial behaviors - ASSGSS L1 N :
equitable use
- Praise
p re feren ce FEATURED RESOURCES
assessments
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70% @ 11:16PM

Bet

Reminder

Precorrection
Alarm

Counter —|— —
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0 e 15% & 5:08PM

& My Reminders

Opportunities to 1M
Respond
Last used 9.30.2019

)
Specific Praise 2M
Last used 9.30.2019

)
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= A 4 64% H 7:09AM

& New Reminder

Behavior Name

Reminder Frequency Interval Type
5min v FIXED  VARIABLE
Reminders

Duration

GCE & @ N ¢
QWERTYUIOP

ASDFGHUJKL

# ZXCVBNMQUE

n3 , © D
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v 65% B 7:06 AM

& Specific Praise for Shaw...

Behavior Name

Specific Praise for Shawn

Reminder Frequency Interval Type
5 min - FIXED  VARIABL
P 4
Reminders N\
/
0 .
i
Duration /
\  00:00:00
”
-~ -

START

© 65% B 7:06 AM
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ific Praise for Shaw...

2 min 2 for Shawn
3 min
cy Interval Type
FIXED VARIABLE
4 min
pan
5min
Reminders \
30 min 0
|
1 hour Duration
00:00:00
1da
y | y
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= A 4 50% m 6:30 AM

& Specific Praise for Shaw...

Behavior Name

Specific Praise for Shawn

Reminder Frequency Interval Type
5 min - FIXED | VARIABLE
—
' 4
Reminders
"0
\ Duration
00:00:09
\
—

STOP

A Specific Praise for.. COUNTER

€« 29% £ 2:51PM
UNIVERSITY OF OREGON

O

Reminder

Provide

Specific Praise for
Shawn
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50% m 6:30 AM

& Specific Praise for Shaw...

Behavior Name

Specific Praise for Shawn
Reminder Frequency Interval Type
5 min - FIXED  VARIABLE
Reminders
Duration
. ]

STOP

A Specific Praise for... COUNTER
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50% m 6:31AM

& Specific Praise for Shaw...

Behavior Name

Specific Praise for Shawn
Reminder Frequency Interval Type
5 min v FIXED  VARIABLE
Reminders
Duration
]

v Specific Praise for... COUNTER

_ 0 +

W
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= hid

50% m 6:31AM

& Specific Praise for Shaw...

Behavior Name

Specific Praise for Shawn
Reminder Frequency Interval Type
5 min - FIXED | VARIABLE
Reminders
Duration
®

v Specific Praise for... COUNTER

_ 1 +

W

O

UNIVERSITY OF OREGON

70% @ 11:16PM

e+

Reminder

Precorrection
Alarm

Counter —|— —
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& Stats

Session Week Progress
Date Range

[7 August 9th October 3rd

Specific Praise

Average Rate 3.39/m
Average Session Length 54s

4
s 2
£

g

0
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Get Positive!

m Android:

1 https://play.google
.com/store/apps/d
etails?id=edu.uor
egon.emberex bp
ositive

m iOS:;

O https://apps.apple
.com/us/app/be-
be-
positive/id150003
142771s=1
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Praise Preference Assessment:
What is it?

m A way to identify what type(s)
of acknowledgements
students like or dislike

receiving for showing
desired behaviors

Putastxbyyowfavor'rtca\dan)(byanww
don't fke.

When | do- something good, | want Mes. I to..
Our class gets a chan.

m Could be in survey or __ g
interview formats s, I tels e | dd 2 good ob.

Ves. WU gives me a smile or a thumbs
\AP.

O

UNIVERSITY OF OREGON

Praise Preference Assessment
Resources

WHAT IS IT?

A systematic way to identify what types of praise are meaningful and motivating for individual students,
through class-wide surveys or student interviews (either stand-alone or as part of Getting to Know You
activities). They are used to find out a student’s preferred ways to be acknowledged for desired behaviors,
and results can be used for individual plans and to improve class-wide acknowledgement systems..

WHY DO IT?

Praise preference assessments are shown to improve student behavior and reduce the need for teacher
reprimands by increasing students’ motivation for prosocial behaviors and learning new skills {Gion,

https://bit.ly/PPA-overview




CORE school-wide
PRACT'C ES expectations (i.e.,
social competencies)
of school-
1 TEACH &
Wlde PBIS PRACTICE

prosocial behaviors

prosocial behaviors

| RESPOND
INSTRUCTIONALLY

to unwanted behavior

CORE school-wide
PRACT'CES expectations (i.e.,
social competencies)
of school-
1 TEACH &
Wlde PBIS PRACTICE

prosocial behaviors

prosocial behaviors

| RESPOND
INSTRUCTIONALLY

to unwanted behavior

THE WAY IT
WORKS

Don’t assume
that punishment
teaches the right
way

O
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“Point Positive”

O
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Think and share out!

= What is your most common
don’t/stop/quit/no direction?
O(e.g., “Don’t run in the hallway!”)

= What could be a “point positive”

direction instead?

O(e.g., “Please walk in the hallway!”)

m Respond in the chat with both:
r1(e.g., “Don’t run” — “Please walk in the halls”)
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ENSURING

gg:ETICES school-wide 1 E QUI TA BLE o o o
Soci competences

of Sehool ) PRACTICES o 2 Sbing Yosloy ]

E‘ ¥ im & B 4

wide PBIS
o e ¢ 4

TEACH &
PRACTICE

prosocial behaviors Take down the
public shaming
systems in
classrooms

S=NC =

prosocial behaviors

RESPOND
INSTRUCTIONALLY

to unwanted behavior

m Praise can be pubilic...
corrections should be private
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CORE school-wide
PRACT'CES expectations (i.e.,
social competencies)
of school-
H TEACH &
Resources for wide PRI
prosocial behaviors
. . . DITCH THE CLIP!
Ditching the Clip! Why Clip Charts Are
Not a PBIS Practice
and What to Do Instead prosocial behaviors
RESPOND
INSTRUCTIONALLY
to unwanted behavior
February 2020
MAKE DECISIONS
= https://www.pbis.org/resource/ditch-the-clip-why-clip-charts-are-not-a- based on data

pbis-practice-and-what-to-do-instead




THE WAY IT ENSURING
CORE school-wide WORKS CORE school-wide EQUITA BLE

PRACT'CES exp_ectations (i.e.,l PRACT'CES exp_ectations (i.e.,l
of school- competencies) Coll ) of school- competencies PRACTICES
wide PBIS TEACH & ollect it, wide PBIS TEACH &
prosocial behaviors Use It (for prosocial behaviors Expand the da ta
decision making), you use to
prosocial behaviors Sh ar e I t, prosocial behaviors assess Sy Stem
effectiveness for
RESPOND RESPOND
INSTRUCTIONALLY INSTRUCTIONALLY every Student
to unwanted behavior to unwanted behavior
MAKE DECISIONS MAKE DECISIONS
based on data based on data
CORE school-wide
PRACT'CES exp_ectations (i.e.,l
social competencies)
of school-
wide PBIS LS

PRACTICE

prosocial behaviors S YS TEM S F OR

ENSURING Q & A
prosocial behaviors E QUI TA BLE

... PRACTICES
(please use the Chat box)

to unwanted behavior

MAKE DECISIONS

based on data
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m Kent MclIntosh
Special Education Program
University of Oregon
kentm@uoregon.edu

L4 @_kentmc
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